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Purpose: 
 
British Columbia is home to almost 244,000 Punjabi-speaking citizens. This project reflects a diverse 
community and is meant to engage learners in a critical study of Punjabi and Sikh pioneer contributions to 
Canada. The goal is for all students in Langley to see themselves and their peers well represented in meaningful 
ways. We use the term “Sikh” to refer to people associated with the Sikh religion. The term “Punjabi” can refer 
to both a language and/or a person who belongs to Punjabi culture. The Punjabi language and Punjabi people 
originate from Punjab, a state (province) in both India and Pakistan. Sikh and Punjabi can both be used together 
and separately to describe a people.  
 
This project and its teachings reflect First People’s Principles of Learning.1 Specifically:  

• Learning ultimately supports the well-being of the self, the family, the community, the land, the spirits, 
and the ancestors. 

• Learning is holistic, reflexive, reflective, experiential, and relational (focused on connectedness, on 
reciprocal relationships, and a sense of place). 

• Learning is embedded in memory, history, and story. 
• Learning requires exploration of one’s identity.  

 
 
Throughout the guide you will see intentional boxes, just like this, that encourage students to reflect on their 
learning with the First Peoples Principles of Learning in a direct and explicit manner. There are mid-unit 
formative prompts, to encourage the ongoing connection to F.P.P.L as well as a Reflection at the end of every 
unit that takes the time to stop and addresses the principle of focus. Many of the F.P.P.L. are interconnected and 
students may find connections with principles for a unit that go beyond the principle of focus, this is encouraged 
and celebrated as meaningful. 
 
 
Literacy  
This guide includes connections to both literacy and numeracy which are key aspects of the BC curriculum. 
Literacy has long been an important aspect of any social studies class. In this guide you will see that we attempt 
to include graphic organizers and teaching strategies that promote the ranking, categorizing, and connecting of 
content. These strategies are meant to engage students with the text so they can identify, interpret, organize, 
explain, and assess information; all while being creative in their communication.  We attempt to use reflection 
throughout the resource for students to unpack and share their thinking. Finally, we attempt to include diverse 
types of texts like newspaper articles, primary sources, archival materials, poetry, quotes, and one-page 
informational texts to support student exposure to a range of necessary literacy forms. 
 
Numeracy 
This guide strives to connect the concept of numeracy to the social studies classroom. We know the phrase ‘we 
are all numeracy teachers,’ yet are still working to see what this could look like in the context of our classes. 
The use of data and the types of inquiry questions we created, supports the beginning of our understanding in 
applying numeracy to our social studies curriculum. 
 
Students will know:  
The learning activities are intended to help students become more aware, critical, and reflective in their 
knowledge of Punjabi-Sikh Canadians. The units aim to cover the past by identifying contributions, 
acknowledging hardship and adversity, and celebrating pioneer accomplishments and cultural pride. Through 

 
1 http://www.fnesc.ca/wp/wp-content/uploads/2015/09/PUB-LFP-POSTER-Principles-of-Learning-First-Peoples-poster-11x17.pdf 
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oral testimonies, primary source analysis, and case studies on historic and contemporary contributions of 
Punjabi-Sikh Canadians. 
 
Students will do:  
Using the historical thinking concepts; historical significance, historical perspective, ethical judgement, 
continuity and change, and cause and consequence, students will use primary and secondary source evidence to 
evaluate the development and importance of community. Students will evaluate the ways in which certain 
voices have been oppressed or ignored, and they will make informed judgments about discriminatory laws and 
attitudes of the past.  
  
Students will understand:  
The project will reveal how historical and contemporary injustices challenge the narrative and identity of 
Canada as an inclusive, multicultural society2. By sharing and celebrating these stories, we are highlighting the 
accomplishments, experiences, and resiliency of Punjabi-Sikh Canadians. Students will expand their worldview 
and perspective with a stronger understanding of Punjabi culture, Sikh beliefs, and pioneer contributions. 
Students are also encouraged to wrestle with the discrepancy between the authentic experiences of Punjabi-Sikh 
Canadians and their representation or lack of representation as contributors to Canadian society. 
 
How this Resource came to exist: 
The focus is not to only highlight past experiences and the history. Our goal is to empower and centre Punjabi 
Sikh Canadians as active agents, as opposed to a one-dimensional portrayal of victims. We highlight their role 
as pioneers and their historic and continuing contributions to British Columbia.    
 
How to use this Resource: 
The activities and ideas in this guide were created to support teacher autonomy and teacher planning.  
Ultimately, the hope is to inspire teachers to take the skills and content in this guide and make it relevant to the 
context of their classrooms. Many of the sections include several activities that could be done singularly, all 
together or a mixture of both. Importantly, in many of the units, it includes too many activities to do in a single 
unit and teachers are encouraged to select and adapt materials for their grade, course, and student population. 
 
 
Each unit includes an intro statement, that looks like this, written for teachers to read. These statements 
attempt to summarize the unit and include any considerations the teachers should ponder prior to engaging 
with the unit. 
 

 
Finally, this resource truly is a start- there are many more topics to cover and teach regarding the important 
history of Punjabi-Sikh Canadians. Our collective hope is that this guide can be a foundation for the ongoing 
inclusion of these peoples, and their history. 
 
Resource Creators: 
 
Balroop Dhanoa  (REMSS, SD35)     BDhanoa@sd35.bc.ca 
 
Jasneet Brar  (REMSS, SD35)     JBrar@sd35.bc.ca 
 
Lesley Gunning  (REMSS, District Instructional Services, SD35) LGunning@sd35.bc.ca 
 
 

 
2 https://curriculum.gov.bc.ca/curriculum/social-studies/10/core 

mailto:BDhanoa@sd35.bc.ca
mailto:JBrar@sd35.bc.ca
mailto:LGunning@sd35.bc.ca
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Glossary: 
 

• As a class create an ongoing list of important terms to known/understand. Add to it as you work through 
the content. Listed below are Terms and Definitions, you may choose to share/teach (this is by no means 
a definitive list):  

 
Diaspora:  
Movement or spread of people away from their homeland.  
 
Disenfranchised:  
Taking away someone’s right to vote. Indo-Canadian citizens in BC were disenfranchised in 1907. They were 
not allowed to vote in elections until 1947.  
 
Hindu:  
People who culturally, ethnically, or religiously follow the religion of “Hinduism”. Hinduism is a collection of 
many traditions and philosophies from India. Hinduism is the third largest religion in the world.  
  
“Hindoo”: 
Generic term for all Indians in the late nineteenth century and beyond. Often used in newspaper articles about 
Indian immigrants, as well as in the general population. The term was racist and reflected the general 
populations’ lack of knowledge concerning Indian culture and religions.  
 
Indo Canadian:   
This term describes Canadian citizens, or those living in Canada, who identity as having ancestry, history, 
language, or culture from India. This may also include the generations of peoples who are descendants of 
immigrants who were born in India. The term does not mean that the person was necessarily born in India but 
could also be an individual who identifies themselves in both Canadian and Indian contexts.   
 
“Paki”: 
The word "Paki" dated from the late 1960s and early 1970s when incidents of "Paki bashing" took place with 
the result that the term had become associated with violent attacks against people of South Asian origin. 
https://www.asianimage.co.uk/news/10344450.why-the-term-paki-is-and-always-will-be-offensive/ 
 

Prejudice:  
An attitude, usually negative, directed toward a person or group of people based on wrong or distorted 
information. Prejudiced thinking may result in acts of discrimination. 
 
Punjab:  
A north-western region in India where the Sikh religion originated. ‘Punjab,’ was derived from ‘punj’ meaning 
five and ‘ab’ meaning river, referring to the five rivers that pass through the area. It is also inhabited by Hindus 
and Muslims. Punjab was divided up between India and Pakistan during the partition of India in 1947, 
following the end of the colonial British Raj (1858-1947).  
  
Punjabi: 
A reference to the language of Punjabi and the culture of Punjab. A person may not be from the State of Punjab 
but may still identify as Punjabi because that is their mother tongue and by extension their culture of Punjab. 
(similar to how the British are called the “English” but it also refers to the language or referring to the “French” 
people as well as the French language).  
 

https://www.asianimage.co.uk/news/10344450.why-the-term-paki-is-and-always-will-be-offensive/
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Racism:  
When prejudice and power combine to discriminate against a particular group or individuals of a group. This 
term points to the particular effects of state-sponsored racism such as police violence or divide-and-rule policies 
towards Indigenous, Black or racialized communities. 
Challenging Racist ‘British Columbia’: 150 Years and Counting, Glossary Access here 
 
Racialization: 
The ongoing processes of constructing and imposing racial categories and characteristics on a given person or 
community. 
 Challenging Racist ‘British Columbia’: 150 Years and Counting, Glossary Access here 
 
Sikh:  
A monotheistic religion that originated in the 15th Century, in the region of Punjab (India/Pakistan). 
Pronounced like “Sick-h”, not “Seek”.  The word Sikh means “learner” or “disciple”.  
-Beliefs of Sikhi:   

• There is only one God, without form or gender  
• Everyone has direct access to God  
• Everyone is equal before God (regardless of caste or sex)  
• A good life is lived as part of a community, by living honestly and caring for others   

o “Naam Japna”: remember and keep god present in your mind  
o “Kirth Karni”: work hard  
o “Vand Shakna”: caring for others and sharing of wealth in the community   

 
Systemic Racism: 
Institutionalized discrimination that may appear neutral but in fact establishes white domination as the norm and 
that has an exclusionary and discriminatory impact on Indigenous, Black and racialized communities.  
Challenging Racist ‘British Columbia’: 150 Years and Counting, Glossary Access here 
 
South Asian:   
South Asia encompasses the countries of India, Afghanistan, Bangladesh, Bhutan, Nepal, Pakistan, Maldives 
and Sri Lanka. It is a term used by people who currently reside in the areas within the South Asian geography. 
South Asian is also used to identify a person with cultural roots from the region who is living within a diaspora 
such as Canada, US, UK, or Australia.   
 Royal BC Museum Learning Portal, A Definition of Terms. Access here  
  
Stereotype:  
A widely held, but fixed and oversimplified image or idea of a particular type of person or thing 
 
  

https://www.policyalternatives.ca/sites/default/files/uploads/publications/BC%20Office/2021/02/ccpa-bc_Challenging-Racist-BC.pdf
https://www.policyalternatives.ca/sites/default/files/uploads/publications/BC%20Office/2021/02/ccpa-bc_Challenging-Racist-BC.pdf
https://www.policyalternatives.ca/sites/default/files/uploads/publications/BC%20Office/2021/02/ccpa-bc_Challenging-Racist-BC.pdf
https://learning.royalbcmuseum.bc.ca/wp-content/uploads/2016/07/Definitions.pdf
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Building Context:  
 
Purpose:  To build a foundation of introductory information on the BC Punjabi-Sikh population in order to 
support respectful conversations, dispel misinformation and create an entry point for future units. (Significance) 
 
 
First Peoples Principles of Learning: Learning is focused on connectedness and a sense of place 
 
 
Curricular Competencies- Significance 
 

o Social Justice 12: Assess and compare the significance of people, places, events, or developments at 
particular times and places, and determine what is revealed about issues of social justice in the past 
and present. 
 

o Human Geography 12: Assess the significance of places by identifying the physical and/or human 
features that characterize them (sense of place). 

o  
Law 12: Assess and compare the significance and impact of legal systems or codes. 
 

o History 12: Assess the significance of people, locations, events, and developments, and compare 
varying perspectives on their historical significance at particular times and places, and from group to 
group. 

 
o SS10: Assess the significance of people, places, events, or developments, and compare varying 

perspectives on their significance at particular times and places, and from group to group. 
 

o SS9: Assess the significance of people, places, events, or developments, and compare varying 
perspectives on their historical significance at particular times and places, and from group to group. 

 
 
Notes on Building Context: 
 
This section is foundational to the rest of the resource. Students will be exposed to respectful language, with an 
emphasis on what should and should not be used when discussing Punjabi-Sikh peoples. Students will have 
opportunities to discuss larger themes of immigration and population movement in the context of India to 
Canada migration.  Finally, students will be asked to think about the nature of history (who writes it, how do we 
know what we know?) and the power of language (place names, names of peoples, etc.). This is also a great 
time to set up some of the items that will be cumulative throughout the learning of the guide, like the class 
glossary. 
The historical thinking concept explored in this section is: Historical Significance. 
 
 
Question: What do you know about the BC Punjabi-Sikh population? 
 

• Explore the timeline(s) of Punjabi-Sikh Canadians as a class 
- Resource | Vancouver Asian Heritage Month: Sikh Canadian History 
- Resource| Timeline Attached pg. 96-97 Hickman, Pamela. Righting Canada’s Wrongs: The 

Komagata Maru, 2014. 
 

https://explorasian.org/learn/education/sikh-canadian/
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- Have students identify flashpoints in the timeline(s) that are: 

o Known to them already 
o Known to them, but not in the context of Punjabi-Sikh involvement. 
o Brand new 

 
• Debrief as a class the outcome of this first engagement with Punjabi-Sikh Canadian history? 

- How much was known/unknown- why could that be? 
- What are the consequences when history goes unknown? 
- What are the consequences when untold history becomes known? 

 
• Share the following quote page with the purpose of students beginning to build their foundational 

knowledge.  Individually or in small groups have them read each quote to pull out key information, 
connect to their prior knowledge, and formulate questions. It may be useful to use the three prompts: 

- Connect - How are the ideas and information presented connected to what you already knew? 
- Extend - What new ideas did you get that extended or broadened your thinking on this topic? 
- Question - What questions do you have or what do you need to know more about from the 

ideas and information presented? 
- Strategy| Making Thinking Visible 

 
 “All of the Sikhs living in Canada today – more than 200, 000* (*1994 statistic) men, women and children – 
can trace their roots to the courageous pioneers who first came to British Columbia at the beginning of this 
century.  It was these early immigrants, many of whom had never before left their farming villages in the 
Punjab, who first undertook the arduous journey from India to Canada and faced the myriad of challenges that 
awaited them here. “   
Jagpal, Sarjeet Singh. “Becoming Canadians: Pioneer Sikhs in Their Own Words”. 1994, PDF file.  Access here 
 
“Canadian Sikhs are on Canada’s largest non-Christian religious groups and form the country’s largest South 
Asian ethnic group. The vast majority of Sikhs live in Asia and approximately 2.6% live in North America. 
Census figures suggest that there were 455,000 Sikhs in Canada in 2011, more than double the 1991 population 
estimate of 145,000… Sikhs account for approximately 5% of the 1.8 million new immigrants who came to 
Canada during the 1990’s, and today almost half of Canada’s Sikh population lives in British Columbia.”  
Buchignani, Norman. “Sikhism in Canada”. The Canadian Encyclopedia. 2020.  Access here 
 
“The first people from India to migrate to British Columbia were Sikhs from Northern India (mainly from 
Punjab). These men were actually on an official trip as part of the Hong Kong army regiments who were 
travelling through Canada in commemoration of Queen Victoria of England’s Diamond Jubilee in 1897… a 
second contingent of Punjabi soldiers visited British Columbia [in 1902] … it was this group of South Asians 
who became intrigued at the possibilities of residing in British Columbia. Even in terms of hospitality and 
reception they received, the larger British Columbia community tended to treat the Punjabi soldiers with 
respect as the local papers exclaimed, “Turbaned Men Excite Interest: Awe-inspiring men from India held the 
crowds”.   
Khalsa Diwan Society, “Settler History”. Website. Accessed 2020.  Access here 
 
 
 
 
 
 

 
 
 

https://www.amazon.ca/Making-Thinking-Visible-Understanding-Independence/dp/047091551X/ref=asc_df_047091551X/?tag=googleshopc0c-20&linkCode=df0&hvadid=295974918954&hvpos=&hvnetw=g&hvrand=16023188185685198686&hvpone=&hvptwo=&hvqmt=&hvdev=c&hvdvcmdl=&hvlocint=&hvlocphy=9001490&hvtargid=pla-436292604876&psc=1
http://www.vancouver-historical-society.ca/PDF/BecomingCanadians.pdf
https://www.thecanadianencyclopedia.ca/en/article/sikhism
https://canadiansikhheritage.ca/passage-to-canada/
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Figure: Hickman, Pamela. Righting Canada’s Wrongs: The Komagata Maru, 2014.  
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Question: How do names reflect relationships in/to the past?  
 

• Brainstorm with students about their name, its origin, nicknames, or ways they feel attached to their 
name (name bar in sports, named after someone in family, does their name have a story? Etc.) 

- Have students share or develop an activity where within pairs someone shares about them. 
 

• Brainstorm the names that exist that represent the community in which you live. 
- For example: Langley, Fraser Valley, Lower Mainland, West Coast, British Columbia, 

Canadian, North American (all are applicable to same group of people) 
- Which names do students feel most connected to? 
- What happens the more you branch out? Get general? 
- What do these names suggest about our collective identity? What does this collective identity 

communicate?  
- How are these names connected to history? (ex. Fraser Valley= Simon Fraser the explorer) 
- How do these names erase identity? (These names have erased Indigenous naming, how do 

place names contribute to stereotypes?) 
 

• Explore this quote with students on the origins of naming: 
 

“When they first arrived in Canada, Indians were called Hindus, although most were not. In census reports and 
in other publications they were referred to as East Indians, to distinguish them from the people that Columbus 
met. The creation of four countries (India, Pakistan, Bangladesh and Sri Lanka), where once one [country] 
existed has led to the somewhat confusing term South Asian… Columbus complicated our vocabulary because 
he did not know where he was, and, to compound the problem, the Canadian context has pushed a common 
identity on people who are not all the same.” 
Johnston, Hugh, The East Indians in Canada. 1984. Access here 
 
 

• Read the Info Page attached with students- you may choose to do a note-taking strategy of your choice 
to unpack the many important details provided. 
 

• You may choose to emphasize pre-reading, for students to focus on the relationship between land and 
identity as well as the terms both claimed and imposed on the Punjabi-Sikh population. This will support 
the debrief, sharing out of understanding after the content has been read. 
 

 
Opportunity to connect/embed FPPL for this unit - Learning is focused on connectedness and a sense of 
place 
 
What place (geographically, land based– not a building or structure) do you feel connected to? Why? 
How does our relationship to the land make us feel? Dictate our actions? 
How does our treatment of the land reflect details about us? 
What do geographic labels (from the Valley, Langley, Lower Mainland etc) mean to us? Mean to outsiders? 
How does where we live, impact how we live? 
 

 
 
 
 

https://cha-shc.ca/_uploads/5c3747af03156.pdf
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Punjabi Ethnicity: Is it Punjabi, Sikh or Punjabi-Sikh? 
 
Punjabi is a term that is used to refer to people who are originally from the geographic region 
of the Punjab in present-day India and Pakistan. The term Punjab (five waters) was first used 
by the Persians to refer to the geographic region of the north-west part of the Indian 
subcontinent, where five rivers (Jhelum, Chenab, Ravi, Beas and Sutlej) merge into the Indus 
River, the major river flowing into the Arabian Sea. Punjabi culture grew out of the settlements 
situated along these five rivers, which served as an important trade route.  Agriculture has been 
the major economic feature of the Punjab and has therefore formed the foundation of Punjabi culture, with one’s social 
status being determined by landownership. 
 
The Punjab was and is an important agriculture region. In fact, the state of Punjab in 
present-day India, has been described as the “breadbasket of India”. Besides being 
known for agriculture and trade, the Punjab is also a region that over the centuries has 
experienced many foreign invasions due to these resources and trade opportunities and 
consequently has a long-standing history of warfare. Punjabis are often referred to as 
Sher Punjabi (Punjabi Lions); they are similarly regarded as the “shield and sword 
arm of India”.  As a result, Punjabis have developed a character of resiliency:  
“Consequently, a great part of the Punjabi’s life was spent in fighting and gaining 
perfection in the art of war, and in building up his physique.  It was therefore, natural 
for the Punjabis to become sturdy, exuberant and adventurous people.” Even when under British rule (1849-1947), the 
Punjabis continued to serve in large numbers in the army, and they fought in both the First and Second World Wars; 20 
per cent of the British Indian army consisted of Punjabi-Sikhs.  Indeed, it is precisely this adventurous and resilient 
character of the Punjabi people that has aided them in migrating to, and settling in, Canada, especially during the period 
when Canada was nativist in its immigration policy. 
 
While Punjabis share a common territory, ethnicity, and language, they are likely to be followers of one of several 
religions, most often Hinduism, Sikhism or Islam.  Hinduism is the oldest of the religions practiced by Punjabis and was 
born out of Indian soil, while the Islamic presence in the Punjab is a result of the various waves of Muslim invasions and 
their consequent rule through the centuries. In contrast the Sikh religion emerged in the sixteenth century, out of Punjabi 
soil and was therefore a bearer of Punjabi culture. There is a complex relationship between the Sikh religion and Punjabi 
culture. Historically, the culture proceeded the religion. Punjabi culture, which is over two millennia old, has a strong hold 
over Punjabis.  Sikhism also includes aspects of both Hinduism and Islam.  Regardless of the religious background of the 
Punjabis, much of their culture has been shaped by Punjabi folk tradition.   
 
At the advent of India gaining its independence in 1947 from British 
control, the Punjab territory was divided between India and the new 
country of Pakistan.  This was a tragic turn of events for Punjab, since 
not only was the geography region divided into two, but the largest 
mass migration in history took place because of approximately six 
million people shifting in each direction, during which over one million 
people lost their lives. Almost all the Hindus and Sikhs who had been 
in Pakistan left to settle in India, while many Muslims left India to live 
in Pakistan. 
 
It is interesting to note that, in the BC Lower Mainland (Vancouver and surrounding municipalities, including Burnaby, 
New Westminster, Richmond, and Surrey), Sikhs raised outside of Punjab refer to themselves as Punjabi and use the term 
interchangeably with “Sikh,” understanding the two as synonymous. In reality, there is an ironic reversal of ethnic 
identification here: on the one hand, “Hindoo” was the term used by Anglo-Canadians to refer to all Sikhs, Hindus, and 
Muslims during the early years of “East Indian” migration to Canada in order to distinguish “East Indians” from “Native 
Indians”; on the other hand “Punjabi” has come to be used by Sikhs to refer to themselves alone, even though there are 
also Hindu and Muslim Punjabis in Canada. Most research on Punjabis in Canada has been primarily based on the Sikhs, 
especially those in British Columbia.  
 

Source: Nayar, K.E. (2012) The Punjabis in British Columbia: Location, labour, First Nations, and multiculturalism (5-9) 
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• Debrief Questions for Info Page: 
o What did you learn about the significance of place/land in this reading? 
o What factors impacted the identity of Punjabi-Sikh? 
o What do you notice about identifying terms in this reading? Difference between self-identifying 

and being named by others? 
 

• Review terms and language used to identify individuals arriving in Canada. The purpose is to ensure all 
students have the language to respectfully engage in topics, with the best language possible. This will 
also help students identify systemic racism and/or outdated sources when analyzing evidence. 
  

• Emphasize that terms that identify a community or people: 
- Often evolve/ change – a term that is a best fit now, may change in the future 
- Should be determined by the community it describes 
- Commonly involves identifying improper, disrespectful, or outdated terms  

 
• Utilize glossary at the beginning of this resource to support this process. Build a class glossary. 

 
• Identify with students the importance of pronunciation 

- Correct Pronunciation of Sikh: Access here 
 

• Watch these two videos discussing the correct pronunciations 
Video | How to pronounce Sikh? 
Video | Language Matters! Why I’m Reclaiming the Correct Pronunciation of Sikh 

 
- What do these videos teach about the pronunciation of the term Sikh? 
- What do these videos teach about the impact/consequences of mispronunciation? 

 
Image: 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 

 
Gather information:  

Use resources below to build a beginner understanding of the Sikh belief system and worldview.  
Resource| Chapter Seventeen: Teaching about Sikhism 
Resource| A Note on the Sikh Religion pg. 15 Becoming Canadians 

 

Figure 
https://www.pri.org/stories/2014-10-17/captain-america-sikh-you-got-problem 

https://www.youtube.com/watch?v=rRohYvU2-Ww
https://www.youtube.com/watch?v=-OZAqbtMGMc
https://www.youtube.com/watch?v=ytyRZoo9arg
https://www.sikhcoalition.org/wp-content/uploads/2019/05/TeachingAboutReligion-Chapter-17.pdf
http://www.vancouver-historical-society.ca/PDF/BecomingCanadians.pdf
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Extension: Read Leaving Home and British India sections in Righting Canada’s Wrongs to gather 
information and gain context to the colonial impact of Britain on India. 
 
Resource | Hickman, Pamela. Righting Canada’s Wrongs: The Komagata Maru, 2014. pg. 14-20 

 
Summative Task: What have you learned? 
 
Have students use their learning from this introductory unit to express their understanding of this question 
through an Annotated Mind Map or Significance Sketch. This could be done in groups or individually. Could be 
done large scale on chart paper, or on smaller paper as well. Students should be encouraged to group ideas 
together, synthesize information and connect across categories. Students should also be encouraged to include 
questions or further areas of inquiry.  
 
Once Mind Map or Significance Sketch is complete, students should select a few points on the Mind Map to 
annotate for significance, which is the aspect of the Mind Map used for assessment. Using the proficiency 
progression below – have students explain significance of mind map points of their choice. This could be done 
on a post-it, attached piece of paper or colour coded directly on the Mind Map. Encourage students to look at 
the progression, to see the detail needed to show their depth of understanding. 
 
 
Significance: Can assess the significance of people, places, events, or developments at particular times and places  

Emerging Developing Proficient Extending 

Can identify the 
important events, 
people, places and/or 
ideas in provided 
sources. 
 

Can identify and 
explain why events, 
people, places, and/or 
ideas are significant.  

Can explain the significance 
of people, places, events 
and/or ideas by discussing 
its place in the narrative, 
what it reveals, and/or its 
impacts. 

Can analyze the 
significance of people, 
places, events and/or ideas 
and make predictions, 
comparisons and/or 
connections. 
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Contributions & Service 
 
Purpose:  To identify contributions and service past and present of Punjabi-Sikh people in British Columbia.   
(Significance, Evidence) 
 
 
First Peoples Principles of Learning: Learning is embedded in memory, history, and story. 
 
 
Overview: 
 
Curricular Competencies- Significance 
 

o Social Justice 12: Assess and compare the significance of people, places, events, or developments at 
particular times and places, and determine what is revealed about issues of social justice in the past 
and present. 
 

o Human Geography 12: Assess the significance of places by identifying the physical and/or human 
features that characterize them (sense of place). 

o  
Law 12: Assess and compare the significance and impact of legal systems or codes. 
 

o History 12: Assess the significance of people, locations, events, and developments, and compare 
varying perspectives on their historical significance at particular times and places, and from group to 
group. 

 
o SS10: Assess the significance of people, places, events, or developments, and compare varying 

perspectives on their significance at particular times and places, and from group to group. 
 

o SS9: Assess the significance of people, places, events, or developments, and compare varying 
perspectives on their historical significance at particular times and places, and from group to group. 

 
Curricular Competencies- Evidence 

 
o Social Justice 12: Assess the justification for competing accounts after investigating points of 

contention, reliability of sources, and adequacy of evidence, including data. 
 

o History 12: Assess the justification for competing historical accounts after investigating points of 
contention, reliability of sources, and adequacy of evidence. 

 
o SS10: Assess the justification for competing accounts after investigating points of contention, 

reliability of sources, and adequacy of evidence, including data. 
 

o SS9: Assess the justification for competing historical accounts after investigating points of 
contention, reliability of sources, and adequacy of evidence. 
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Notes on Contribution & Service: 
 
This section seeks to discover early Punjabi-Sikh contributions to the making of British Columbia. The notions 
of the pioneer and founding peoples of BC often does not extend to non-white contributors.  This section 
challenges that notion and lays out evidence for students to determine and name the impact of these central 
contributions. Students will be engaging in primary source analysis, data analysis, case study immersion and 
oral storytelling to draw conclusions about early Punjabi-Sikh peoples and experiences.  This section is one 
with many options, that will have to be selected to best fit your classroom context. 
The historical thinking concept explored in this section is: Historical Significance and Evidence. 
 
 
Question: What role did Punjabi-Sikh pioneers have in the development of BC?  
 
“Almost all the men who arrived in British Columbia worked in labour industries including forestry, fishing 
and railway. And because the Canadian government was preoccupied with restricting Chinese and Japanese 
immigration at the time, these South Asians were quite easily able to find such work. On average, these men 
earned from $1 to $1.25 a day, which was less than the pay received by Caucasian workers. Some workers, 
however, did pay their South Asian workers up to $1.50 to $2.00 a day. Because wages were so low for them, 
most South Asian men lived together and there were often between twenty to fifty men living under the same 
roof. These homes were commonly referred to as bunkhouses.” 
Khalsa Diwan Society, “Labour”. Website. Accessed 2020.  Access here 
 

• Use the See, Think, Wonder strategy to explore early photographs of Punjabi-Sikh Pioneers: 
Resource | VPL Archive Photos of Sikh Canadians 
Resource | Primary Source Photographs  
Resource | Fruit Pickers in Grand Forks 

 
SEE 
 
 
 
THINK 
 
 
 
WONDER 
 
 
 
 

See printable copy in appendix 
 

 

http://canadiansikhheritage.ca/passage-to-canada/
https://www3.vpl.ca/dbtw-wpd/exec/dbtwpub.dll?AC=SEE_ALSO&QF0=Topic&QI0==%22Sikh+Canadians%22&XC=/dbtw-wpd/exec/dbtwpub.dll&BU=https%3A%2F%2Fwww3.vpl.ca%2Fspe%2Fhistphotos%2F&TN=PHOTOS&SN=AUTO25913&SE=12698&RN=1&MR=20&TR=100000&TX=1000&ES=0&CS=0&XP=&RF=briefweb&EF=&DF=Full+Photo&RL=0&EL=0&DL=0&NP=2&ID=&MF=&MQ=&TI=0&DT=&ST=0&IR=18005&NR=0&NB=0&SV=0&SS=0&BG=&FG=&QS=&OEX=ISO-8859-1&OEH=ISO-8859-1
https://legacy.sikhpioneers.org/t_canphot.html
https://search-bcarchives.royalbcmuseum.bc.ca/fruit-pickers-at-martin-burrell-ranch-at-grand-forks
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Read pg. 18- 19 (see attached) on early Punjabi-Sikh Pioneer experiences in: Becoming Canadians  
• Read the page Working in Canada for further details on early experiences in BC. 

- Use a SOCIAL, POLITICAL, ECONOMIC graphic organizer to unpack the reading 
- Resource | Indo-Canadians in British Columbia 1900-17 (Hickman, Pamela. Righting Canada’s 

Wrongs: The Komagata Maru, 2014.) 
 

SOCIAL POLITICAL ECONOMIC 
  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

See printable copy of graphic organizer in appendix. 
 

• Debrief with students from their S.P.E. chart learning: 
- What was the intention of Punjabi-Sikh pioneers during this time? 
- What types of jobs were they doing? 
- What types of employees were Punjabi-Sikh pioneers? 
- What do you learn about levels of discrimination (racial, gender etc.)? 
- What was the impact of this labour on Canada’s development? 

 

http://www.vancouver-historical-society.ca/PDF/BecomingCanadians.pdf
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Working in Canada 
 
Opportunity Calling?  
 
The immigration and settlement of people from diverse backgrounds, many of them seeking 
greater economic opportunity, greatly contributed to what Canada is today.  Without doubt 
Punjabi pioneers were a significant contributing group. Punjabi pioneers specifically came to 
British Columbia because Canada was a country in need of manual labourers. BC needed 
people to work in its natural resources industries and Canada had become known in India as 
an attractive place for making money. Certainly, Canada’s colonial ties with the British 
Empire also played a role in the initial migration of people from South Asia, especially from 
the Indian state of Punjab.  
 
The majority of Punjabi immigrants to BC were young, single men who sought work in order 
to earn money, which they sent back to their families in the Punjab. With limited English-language and occupational 
skills, the Punjabis found jobs in logging camps, sawmills, railway construction, cattle farms, and fruit orchards.  
 
Reality of the New World 
 
During the first half of the twentieth century, most work that was available to Punjabis was in the forestry industry. In 
effect, the Punjabi male immigrant living in British Columbia became associated with manual sawmill labour.  This was 
in large part, due to racist attitudes. Education obtained in India was often not accepted in Canada, and the Punjabi 
immigrants from educated families, arrived hoping to apply their skills found themselves doing manual labour due to this 
systemic discrimination. A common pattern in Punjabi immigration was to arrive in the Lower Mainland only to quickly 
head north once it was discovered there was no access to work. Their willingness to travel to places under difficult 
conditions in the hope of finding better employment reflects the determination and resilience in the Punjabi character. 
Survival was the driving force. However, it was a change from what they were used to – the transition from agricultural 
labour in the province of Punjab to manual labour in an industrialized sawmill, was a physically demanding shift. On top 
of the harsh weather conditions of northwestern BC, where much of the sawmill work occurred outdoors in the wet 
weather – life was not easy. There were often four stages to this new reality for pioneer Punjabis: (1) confronting the new 
reality, (2) grieving over the new life situation, (3) coping with the new life, and (4) adapting to the new life. 
 
Case Study: Asa Johal 
 
One hardworking individual was Asa Johal. A Punjabi-Sikh immigrant, who grew up in BC watching his father face 
discrimination and difficulty finding permanent work. His father, who cared for Asa and his seven brothers and sisters, 
often went from job-to-job following the seasonal job market. 
 
As Asa Johal grew, he dreamed of stability for his family – and soon quit high school 
to work to provide for his family. He started out in trucking, building his business 
understanding, and in 1962 Asa Johal created his own sawmill company.  A sawmill is 
a factory that takes raw logs and saws them into useable lumber. In order to have a 
business, you need access to raw logs. Johal had to ‘reckon with the predominantly 
white-owned and white-run forestry giants of British Columbia, and logistical 
challenges like getting access to logs’. Yet he managed, and went on to create the 
largest privately-owned and operated lumber manufacturing facility on Canada’s West 
Coast: Terminal Forest Product  
 
Sources: Nayar, K.E. (2012) The Punjabis in British Columbia: Location, labour, First 
Nations, and multiculturalism (26-28, 73, 75) 
 
New Book spotlights the Sikh pioneer who created BC’s largest independent lumber company, 
CBC, Oct 14, 2019 Access here 
 

 

https://www.cbc.ca/news/canada/british-columbia/asa-johal-biography-1.5315763
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Analyze data tables to make observations on the levels of immigration to Canada.  
(Data tables can be copied and made larger for student use) 

 
Data Table Questions: 
 

- What is each data table about? 
- How do you read this table? 
- What is a trend that you notice? 
- Create a calculation that provides an additional understanding using the information from one of the 

tables. (eg. Create totals by decade to compare, create a percent calculation that communicates an 
important idea, etc.) 

- What is the most significant piece of data from these tables? Justify your decision. 
- What do these data tables reveal about the nature of immigration to Canada? 
- How do these data tables relate to one another? 
- What story do these data tables tell over time? 
- How do these data tables compare? Contradict? Corroborate? 
- Are these data tables trustworthy? Reliable? Justify your decision. 
- What is missing from these data tables, that you still want to know? 
- What is a question you still have? 

 
Data Table Source | Conflict and Change in British Columbia Sikh Family Life 
 

 
 

 
 

https://webcache.googleusercontent.com/search?q=cache:t8JnNCfxH0AJ:https://ojs.library.ubc.ca/index.php/bcstudies/article/download/789/832/+&cd=2&hl=en&ct=clnk&gl=ca
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Using the below oral and video resources, select several authentic stories and analyze details about the lives of 
those speaking. Building from the SPE organizer previously completed in this section, move to the next level of 
analysis with the addition of technological and cultural categories. 
 

o Start as a class and provide choice for students to engage with the depth and breadth of the 
resources provided below. Students should strive to have several perspectives of differing age, 
gender and experience. 

o Once the SPECTC chart is complete, return back to the stages shared in the Working in Canada 
one-pager. Ask students to identify details from the chart that connect to the four stages of 
transitioning to this new life: (1) confronting the new reality, (2) grieving over the new life 
situation, (3) coping with the new life, and (4) adapting to the new life. 
 

 
 
 
 
 

SOCIAL POLITICAL ECONOMIC TECHNOLOGICAL CULTURAL 
 
 
 
 
 
 
 
 
 
 

  
 
 
 
 

  
 
 
 

 
Resource | Oral Recordings 

• Participant in Oral Histories Program: Interviewed through Video 
Video | Nadeem Kulwat Parmar 
Video | Nsibe Puri 
Video | Seetal Dhillon 
 

 
Opportunity to connect/embed FPPL for this unit - Learning is embedded in memory, history, and story. 
 
What is the responsibility of the speaker telling the story? The listener? 
How does listening to a historical account differ from reading or looking at a photograph? 
What are the benefits from hearing directly from an individual? 
 

 
• Students can explore historic places that have been recognized as significant to South Asian Canadian 

History. 
 

Interactive Map | South Asian Canadian Historic Places Recognition Project 
 
 
 

Social: Day-to-Day Life, other community members            Political: Government; Laws 
Economic: Money; business                         Cultural: Worldview; Religion; Beliefs, values 
Technological: Advancements; new ideas 

https://www.southasiancanadianheritage.ca/pclp-phase-1/
https://youtu.be/d-K20HSO4GI
https://youtu.be/Dacj06Y9Dec
https://youtu.be/LTjmEtf7ajg
https://heritagebc.ca/cultural-maps/south-asian-canadian-map/?lang=en
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Formative Check-in: 
• What are the most significant contributions of the individual, and/or community of Punjabi-Sikh 

pioneers in the development of British Columbia? 
 

• Have students individually or in groups take stock of the contributions learned so far. Referencing the 
progression previously used in the introduction, continue to practice student ability to explain 
significance. Specifically, gathering contributions and thinking about how that would help or support the 
greater development of BC society.  Students should have access to the completed graphic organizers 
they have used to gather information, as well as data tables and photographs to inform their choices.  
 

• Students could show their understanding of contributions of Punjabi-Sikh Canadians through examples 
listed here or of your own choosing: 

o Ranking Activity  The Big Six| Ranking pg. 28-29 
o Cause/Effect Righting Canada’s Wrong | Graphic Organizer Web of effects pg. 64 
 

Significance: Can assess the significance of people, places, events, or developments at particular times and places.  
 

Emerging Developing Proficient Extending 

Can identify the 
important events, 
people, places and/or 
ideas in provided 
sources. 
 

Can identify and 
explain why events, 
people, places, and/or 
ideas are significant.  

Can explain the significance 
of people, places, events 
and/or ideas by discussing 
its place in the narrative, 
what it reveals, and/or its 
impacts. 

Can analyze the 
significance of people, 
places, events and/or ideas 
and make predictions, 
comparisons and/or 
connections. 

 
Question: What are the contemporary contributions of Punjabi-Sikh Canadians? 

• Have students identify and explore contributions of important Punjabi- Sikh Canadians. You may want 
to provide this list as a launching off point: 

o Rupi Kaur (Author) 
o Jasmine Kaur (Local Author) 
o Manny Malhotra (Athlete) 
o Lilly Singh (Vlogger) 
o Jagmeet Singh (Politician) 
o Baltej Singh Dhillon (RCMP) 
o Harnarayan Singh (Sports Caster) 
o Wally Oppal (Judge) 
o Raj Chouhan (Speaker of Legislative Assembly) 
o Alex Sangha (Filmmaker) 
o Pamela Rai (Olympic athlete) 
o Emanuel Sandhu (Figure skater) 
o “Jus Reign”/Jasmeet Singh Raina (Youtuber) 
o Jazzy B (Singer) 
o Nav Bhatia (Businessman/Superfan) 
o “Nav”/Navraj Singh Goraya (Rapper) 
o Private Buckam Singh (WW1 Soldier) 

 
• Have students identify and explore contributions of important Punjabi-Sikh Organizations: 

o Khalsa Diwan Society 
o Sikh Heritage Society  

https://dl1.cuni.cz/pluginfile.php/1084981/mod_resource/content/1/The%20Big%20Six.pdf
http://www.lorimer.ca/rcw/teachers-rcw.html
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o Independent Schools- Dasmesh Punjabi School, Khalsa School 
o World Sikh Organization of Canada 
o EcoSikh Canada 
o Seek out local Sikh or Punjabi organizations within own community. 

 
Community| Paldi 
 

• Have students explore: what is a community?  
• Define the term and function of a community together as a class. Graphic organizer here. 

 
• Have students participate in a “Strongly Agree, Agree, Disagree, Strongly Disagree” four corners 

activity using the following prompts and/or others of your choosing: 
o I believe communities should only include people who are friends and who like each other. 
o I believe that communities are sometimes made up of people who are not working toward a 

common goal. 
o I believe members of a community feel responsible to one another. 
o I believe that communities are a kind of group. But not all groups are communities. 
o I believe our classroom is a community. 
o I believe community has certain rules about membership. Not everyone can belong; some people 

must be excluded in order for a community to exist. 
 

• Introduce students to the community of Paldi: 
o Use any of the pictures included in this unit for a SEE, THINK, WONDER. 
o Use this quote to hook students, to generate questions: 

o “The community of Paldi is located just east of Duncan. Paldi is one of the few communities 
in the Cowichan region to develop into a forestry town from its roots as a logging camp. 
Originally known as Mayo, in 1936 it gained its new name after founder Mayo Singh's 
village in the Indian province of Punjab.” 

 
Resource | Camp to Community 

 
• Have students pick two of the following questions to answer, through their exploration of the 

community of Paldi:  
 
1. What are important or defining moments in the history of Paldi? 
2. What is an example of a moment when you feel that the residents of Paldi came together as a 

community around shared goals? 
3. What is an example of a time when you feel that the Paldi community was challenged? 
4. How would you describe Paldi to others? 
 

 
• Resources to use for inquiry: 

o 100 years of history here and here and here 
o Diversity of the community here 
o Reflection on the town’s impact by a descendant here 
o Punjabi Canadian Legacy: Paldi Access here 
o Paldi “Jor Mallas” here   

 

https://www.facinghistory.org/sites/default/files/Chunking_Worksheet.pdf
https://camptocommunity.ca/english/communities/cowichan_paldi.html
https://www.cbc.ca/news/canada/british-columbia/sikh-temple-celebrates-100-years-of-tolerance-1.5194810
https://vancouversun.com/news/local-news/multicultural-pioneer-island-community-of-paldi-turns-100
https://forestry.mosaictraining.ca/paldi.html
http://www.landscapesofinjustice.com/touched-by-dispossession/paldi-town-history-plum-forgot/
https://www.youtube.com/watch?v=IsfLiKdu8G0
https://youtu.be/j4cjISwbYMo
https://www.desitoday.ca/paldi-town-soaked-in-sikh-history/
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Figure: Challenging Racist British Columbia (pg 42) 
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Summative Task: Case Study of Paldi  
 

 
Figure: Challenging Racist British Columbia: 150 Years and Counting pg 47  

1) As a class create a rubric for what makes a community, what it consists of, what it needs: 
• Common goals  
• Mutual respect 
• Lasting legacy  
• Traditions and heritage  
• Cohesiveness among members 
• Community values  
• Cultural/religious ceremonies  

 
2) Students will use the same rubric to assess “Paldi,” using evidence to show the significance of each 
component.  
 
Evidence: Can use sufficient evidence to justify conclusions. 

Emerging Developing  Proficient Extending  

Can identify 
information/ 
evidence needed to 
support conclusions. 

Can identify if there is 
sufficient evidence to 
support a conclusion and 
can recognize points of 
contention exist. 

Can use information/ 
corroborate evidence 
from multiple sources to 
justify conclusions. Can 
identify points of 
contention. 

Can corroborate 
information/evidence, make 
inferences, and analyze points 
of contention from multiple 
sources to thoroughly justify 
conclusions.  

 
Reflection 
 
 
First Peoples Principles of Learning- Learning is embedded in memory, history, and story. 
 
Spend time connecting back to the FPPL with students. Suggestions of possible reflection questions could be: 

- What role did story play in recording the history of early BC Punjabi- Sikh pioneers? 
- What story from this unit most stuck out in your mind/memory? Why? 
- How did hearing a story differ from looking at a picture, data table, textbook source, or quote?  



 29 

  



 30 

 Imposed Adversity & Discrimination 
 
Purpose: To analyze the imposed adversity and discrimination created by local, provincial, and national 
governments on Punjabi-Sikh people in British Columbia.   
(Ethical Dimension, Continuity and Change) 
 
 
First Peoples Principles of Learning: Learning requires the exploration of one’s identity. 
 
 
Curricular Competencies- Ethical Dimension 
 

o Social Justice 12: Make reasoned ethical judgments about controversial actions in the past or present 
after considering the context and standards of right and wrong. 

 
o Law 12: Make reasoned ethical judgments about controversial decisions, legislation, or policy. 

 
o SS10: Make reasoned ethical judgments about actions in the past and present, and assess appropriate 

ways to remember and respond. 
 

o SS9: Make reasoned ethical judgments about actions in the past and present, and determine appropriate 
ways to remember and respond. 

 
Curricular Competencies- Continuity and Change 
 

o Law 12: Analyze continuities and changes in legal systems or codes across jurisdictions 
 

o Social Justice 12: Compare and contrast continuities and changes for different groups and individuals at 
different times and places. 

 
o SS10: Compare and contrast continuities and changes for different groups at particular times and places. 

 
o SS9: Compare and contrast continuities and changes for different groups at the same time period. 

 
 
Notes on Imposed Adversity: 
 
This section seeks to unpack the racist discrimination Punjabi-Sikh pioneers faced on their journey to, within 
and once settled in British Columbia.  It includes diverse forms of evidence for students to extract how Punjabi-
Sikh immigrants were received by British Columbian society. Students will have opportunities to engage with 
Political Cartoons, Poetry, and Archival Materials. Choosing evidence that best fits your student’s skill level is 
encouraged, and by no means does all the evidence need to be utilized. This is an opportunity for students to 
practice and hone skills on reading, interpreting, and inferring meaning from varied source types. 
The historical thinking concepts that will be explored are: Ethical Dimension and Continuity and Change. 
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Question: How were Punjabi- Sikh immigrants received by Canadian Society? 
 
Political Cartoons 

• Use a graphic organizer to explore early political cartoons reflecting attitudes of the time.  
o Emigrant Sifter (1907). 
o One Dark Cloud Removed (1914). 
o Cleaning up the Front Yard (1914). 
o Sinister Shadows (1914) . 

Political Cartoons Source | Hou, Great Canadian Political Cartoons 1820-1914, Moody’s Lookout Press: 1997.  
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Primary Source Graphic Organizers 
 
S (Source) What type of source is it? 

O (Objective) Why was it created? 

U (Useful) How useful is it for what you need? 

R (Reliability) How reliable is it? Trustworthy? 

C (Context) How does what you know fit with this source? How does it reflect the attitudes of the time? 

E (Evidence) How can you use this source as evidence? 

Strategy | The Big Six Historical Thinking Concepts, Seixas, Morton 
 
 
What message is the author sending? How do you 
know? 

Who are the possible heroes, villains, or victims? 
How do you know? 

 
 
 
 
 
 

 

Strategy | Righting Canada’s Wrongs Resource Guide, Gibson, Danjoux, Case 
Printable copies of these organizers can be found in appendix 
 

- Debrief with students – how do the sentiments of these cartoons compare to your prior learning on 
contributions of Immigrants from India? Why is this significant? 

 
 

 
Opportunity to connect/embed FPPL for this unit - Learning requires exploration of one’s identity.  
 
How does this message impact identity?  
What messaging impacts my identity?  
How is my identity celebrated? How is it villainized? 
What are the consequences when identity is politicized?  
 
 
 
 
  

https://www.amazon.ca/Big-Six-Historical-Thinking-Concepts/dp/0176541543
http://www.lorimer.ca/rightingcanadaswrongs/teachers-rcw.html
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Primary Source: Poem 
 

• Have students read this poem by Kuldip Gill (1934-2009) on the impact of separated families due to 
racist immigration laws. 
 

 
 
Strategy | The Big Six: Historical Narrative Analysis pg. 38 Access here 
Resource | Challenging Racist British Columbia: 150 Years and Counting pg. 47 Access here 

Printable copy of Questions in appendix 

 
Number the sections of the poem 1-5 
 
Each question corresponds with a stanza 
in the poem - use these questions or make 
your own. 
 
1.What does it convey, if anything, about 
the significance of what is to come? 
 
 
 
 
 
2. Lays out the conditions for male 
Punjabi-Sikh immigrants. What is the 
most notable point? Why? 
 
 
 
 
 
 
3. What evidence in this section could be 
used to figure out a more specific date.  
When was this poem written? What can 
you infer? 
 
 
 
 
 
 
4. What do his requests teach us about 
this time?  
 
 
 
 
 
 
5. What piece of evidence from this poem 
is most significant? Explain. 

https://dl1.cuni.cz/pluginfile.php/1084981/mod_resource/content/1/The%20Big%20Six.pdf
https://www.challengeracistbc.ca/
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Figure: Untold Stories: The South Asian Pioneer Experience in BC, pg. 29 

 

 
Figure: Untold Stories: The South Asian Pioneer Experience in BC, pg. 40 

 
 



 35 

 
Figure: Untold Stories: The South Asian Pioneer Experience in BC, pg. 50 

• Possible questions to explore excerpts from Untold Stories: 
o What story do these three excerpts tell on their own? Together? 
o What do they reveal about Canadian immigration policy?  
o Do these excerpts from Untold Stories corroborate or contradict Kuldip Gill’s poem? Why? 

How? How do they compare to data tables from previous units? Why? How? 
o How are immigrant experiences gender specific? 
o How do these excerpts from Untold Stories add or enhance your understanding?  
o What questions do you still have regarding family separation policies? 

 
• Read the below article or listen to the podcast episode about the experiences of Punjabi-Sikh woman, 

have students reflect on the differences between immigration for men and woman. You may choose to 
utilize a graphic organizer in the appendix to guide student understanding. 

 
 
Article | From India, for a new life here: Giving 
recognition to the lives of the daughters of the earl Sikh 
immigrants to British Columbia, Times Colonist here. 
 
 
Podcast | The Nameless Collective: Episode 2: 
Detained and Deported here. 
 
“Detention, deportation, and the prevention of family reunification. 
In Episode 2 we chat about the lives of the few South Asian women 
allowed into Vancouver between 1905 and 1920. We also chat 
about that time Bhag Singh got the community to burn their British 
military service medals.” 
 
 

https://www.timescolonist.com/entertainment/books/from-india-for-a-new-life-here-1.21660553
https://podcasts.apple.com/ca/podcast/episode-2-detained-and-deported/id1239544061?i=1000386026860
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Archival Material 
• Have students identify, gather, and analyze primary sources as evidence of the attitudes of Canadian 

society to immigration from India using the Canadian Archives. 
 

• Questions that may help to guide inquiry: 
o What story do these sources tell? 
o What perspectives are shown? What perspectives are missing? 
o How do these sources reflect the attitudes of the time? 

 
• It is suggested that instructional time is taken to teach and guide students through the archive process. In 

the literal sense- how to click through the archives, save files, enlarge files, and return to previous pages 
without losing place. Additionally, encouraging students to select sources they understand, avoid hang-
ups on handwritten or difficult to read passages. This modelling will be essential in student success. This 
task also means that students are now selecting/gathering their own sources versus having sources 
produced for them to analyze. Having students find a good piece of evidence is an additional layer to the 
social studies skills process. 
 

Library and Archives of Canada 
o Archive Link | Asiatic, Orientals (Japanese, Chinese and East Indians) 1907-1922 
o Archive Link | Emigration of Hindus 1922-1949 

 
Formative Check in 
 

• Once students have found good pieces of evidence, have them assess it using a previously used analysis 
tool from this unit (like SOURCE) or one of your choosing. 

• Have them assess the source’s reliability and assess how it contradicts or corroborates with another 
archive source and/or other sources already explored in this unit. 

o Students may benefit depending on grade – on a class discussion on what makes a source reliable 
o Students may benefit depending on grade – on bias, motivation and how these things are 

intertwined in historical sources. 
 
Evidence: Can assess the credibility of multiple sources. 
 

Emerging  Developing  Proficient  Extending  

Can identify a 
reliable and relevant 
source.  

Can choose relevant and 
reliable sources that are 
appropriate for the task.  

Can explain why a 
source is relevant, 
accurate and reliable, 
acknowledging the 
context of the time. 

Can compare and contrast 
multiple sources to determine 
their accuracy and reliability 
and how they reflect the 
context of the time. 

 
Ethical Judgment: Can identify bias in a variety of sources 
 

Emerging  Developing  Proficient  Extending  

Can identify who, 
when, where, and/or 
why a source was 
created. 

Can identify the opinion 
or bias of a source based 
on evidence from that 
source. 

Can identify the opinion 
or bias of a source by 
making inferences and 
using direct evidence 
from the source.  Can 

Can compare and contrast bias 
from a variety of sources, 
explain motivations, and assess 
the impact on meaning. 

https://heritage.canadiana.ca/view/oocihm.lac_reel_c10410/860?r=0&s=2
https://heritage.canadiana.ca/view/oocihm.lac_reel_c10281/763?r=0&s=2


 37 

recognize bias is 
connected to motivations 

 
Summative Tasks: 
 
Listed below are three different Summative Tasks. Each task tackles a different aspect of analyzing the 
discrimination and racist policies impacting Punjabi- Sikh Canadians. Based on your course and historical 
thinking focus – you may choose one, all or be inspired to create a task that fuses several of the tasks together. 
You may even choose to use one of these summative tasks as a formative assessment. This is up to your 
professional judgement and the context of your classroom, the intention being to provide some ideas on how to 
support students showing their learning of this unit, in varied ways. 
 
Summative Task: Who excused, condemned, and supported the anti-Asian attitudes in Canada?  
 

• Using evidence gathered from the archive, have students provide a response to this question. It may be 
useful for students to use the graphic organizer provided to organize their evidence. 

• Be sure to keep in mind not only actions but motivations of groups. 
 
 
 
 
 
 

Supported 
Who supported the anti-Asian 

attitudes at the time? 

Condemned 
 Who condemned the anti-Asian 

attitudes at the time? 

Excused 
Who excused the anti-Asian 

attitudes at the time? 
   

 
 
 
 
 
 
 

Printable copy of graphic organizer in appendix. 
 
 
Evidence: Can assess the credibility of multiple sources. 

Emerging  Developing  Proficient  Extending  

Can identify a 
reliable and relevant 
source.  

Can choose relevant and 
reliable sources that are 
appropriate for the task.  

Can explain why a 
source is relevant, 
accurate and reliable, 
acknowledging the 
context of the time. 

Can compare and contrast 
multiple sources to determine 
their accuracy and reliability 
and how they reflect the 
context of the time. 

 
 
 

Support: Agreed, Wanted, Encouraged, Helped, Acted 
Condemn: Disagreed, Attacked, Criticized, Stood Against 
Excuse: Justified 
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Summative Task: What makes a good apology? 
 

• Distinguish between universal and imposed suffering and adversity. Important for students to be able to 
articulate the importance of barriers that have been intentionally put in place for Punjabi- Sikh 
Canadians. 
 

• Define as a class: 
o Systemic racism 
o Individual racism 
o Environmental racism 

 
• Have students judge the “official apologies” by PM Stephen Harper in 2008 and by PM Justin Trudeau 

in 2016. 
 

• Begin by brainstorming as a class: 
o What makes a good apology? 
o What makes a bad apology? 

 
• Resources to explore apologies: 

o Harper Transcript here 
o Trudeau apology here 
o (Consider discussing the responses from Punjabi- Sikh Canadians to each speech. For example, 

this article details why there was discontent with Harper’s apology. here.)  
 
Ethical Judgement: Can make reasoned ethical judgments about actions in the past and present. 
 

Emerging  Developing  Proficient  Extending  

Can recognize a 
moral dilemma in an 
historical or present 
action. Can recognize 
that people have 
different perspectives 
on what is right or 
wrong.  

Can use sufficient 
evidence to explain 
different perspectives on 
right and wrong for a 
historical or present 
moral dilemma.  Can 
make a judgement. 

Can make a reasoned 
judgment supported by 
evidence from multiple 
perspectives on a 
historical or present 
moral dilemma.  Can 
assess possible 
responses. 

Can thoroughly analyze the 
moral dilemma to make an 
insightful judgment.  Can 
consider historical or present 
context, present/ personal 
values, multiple perspectives, 
and/or appropriate responses. 

 
 
 
 
 
 
 
 
 
 
 
 
 

http://komagatamarujourney.ca/node/5229
https://pm.gc.ca/en/news/speeches/2016/05/18/komagata-maru-apology-house-commons
https://www.cbc.ca/news/canada/british-columbia/harper-apologizes-in-b-c-for-1914-komagata-maru-incident-1.747120
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Summary of the injustice:  
 
Immediate and long-term consequences:  
 
Official response(s) to the injustice:  
 
Criteria for an apology Reasons why it may be adequate.  Reasons why it may be 

inadequate.  
Sincere and full admission 
Acknowledges the mistakes and, 
where warranted, exposes any 
intentional wrongdoing.  
 

 
 
 
 
 
 
 
 

 

Adequate support 
Offers appropriate assistance 
and/or compensation for the 
negative experiences and 
consequences for the victims and 
their families and ancestors.  

 
 
 
 
 
 
 
 

 

Prevention potential  
Response helps to build public 
awareness and avoid future 
injustice. 

 
 
 
 
 
 
 

 

Fair consideration 
Response fairly respects the 
legitimate interests of all affected 
parties- does not create new 
victims or ignore old ones.  
 

 
 
 
 
 
 
 

 

Overall assessment  
 Much more than was 

required 
 A little more than was 

required  
 Exactly what was required 
 A little less than was 

required 
 Much less than was 

required  

Reasons for assessment  
1. 
 
2. 
 
3. 
 

Strategy | Righting Canada’s Wrongs: Resource Guide  pg.75.  
 

http://www.lorimer.ca/rightingcanadaswrongs/teachers-rcw.html
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Opportunity to connect to FPPL- Learning is connected to exploration of one’s identity. 
 
What factors make up how we view ourselves? How others view us? 
How does a public speech/apology support unlearning misconceptions or untruths about identity? 
How does a public speech/apology contribute to someone feeling belonging? 
How do public moments bring people together? Split people apart? 
 
 
 
Summative Task: Identify and explain the connection between past and present racist government policies. 
 

• Have students select a topic from the past and the present to research and compare using the continuity 
and change document below: 
 
• PAST: 

• Event | Komagata Maru 
• Law | Continuous Passage Act 
• Law | Voting Rights 
• Human Right | Freedom of Religion 
 

• PRESENT: 
• Law | Family Separation, Family Reunification 
• Human Right | Gender Discrimination 
• Policy | RCMP Turbans,  
• Law | Motor Vehicle Regulations 
• Policy | Point System- Transfer Education 
• Freedom of Peaceful Assembly and Freedom of association | Farmers’ protests here 

 
 
Continuity and Change: Can compare the continuity of change of groups/time periods. 
 

Emerging  Developing Proficient Extending  

Can identify different 
groups and time 
periods. Can 
recognize there are 
different changes 
connected to 
different times.  

Can provide evidence to 
demonstrate relevant and 
accurate continuity and a 
change for different time 
periods/groups. 

Can use evidence to 
explain relevant and 
accurate continuity and a 
change for different time 
periods/groups. 

Can use evidence to explain 
relevant and accurate 
continuity and a change for 
different time periods/groups 
and draw conclusions on what 
this reveals about the 
time/topic. 

 
 
 
 
 
Name: ______________________________      Continuity and Change 
 

http://komagatamarujourney.ca/
https://thetyee.ca/News/2020/12/16/BC-Connection-India-Farmer-Revolts/
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• Identify the similarities and differences between the experiences of a single group over two time 
periods. 

• Identify, assess, and justify the most important similarity and difference between time periods. 
 

Time Period: 
 
Policy/Event/Law: 

Time Period: 
 
Policy/Event/Law: 
 

 
 
Describe three similarities: 

Evidence of important continuity: 
What is known about its effect, its key role in people’s lives, 
and how widespread it was. 

 
 
 
 
 
 
 
 
 
 

 
 

 
 
 
 
 
 
 
 
 
 

 
 

 
 
 
 
 
 
 
 
 
 

 
 

Explanation and justification for the most important similarity: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Describe three differences: 

Evidence of important change: 
What is known about the depth of its effect, its permanence, and 
how widespread its impact was.  
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Explanation and justification for the most important difference: 
 
 
 
 
 
 
 
 
 
 
 

Strategy | Righting Canada’s Wrongs Resource Guide, Gibson, Danjoux, Case 
 
Reflection 
 
First Peoples Principles of Learning 
Learning is embedded in exploring one’s identity. 
 
Spend time connecting back to the FPPL with students. Suggestions of possible reflection questions could be: 
 
How does society impact how we see ourselves? 
What can we learn about someone, by how they impact their community? Treat others? 

http://www.lorimer.ca/rightingcanadaswrongs/teachers-rcw.html
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Colonial Companions 
 
Purpose: To analyze the interactions between Punjabi- Sikh settlers and other groups impacted by colonial 
policies.  (Perspective) 
 
 
First Peoples Principles of Learning: Learning is … relational. 
 
 
 
Curricular Competencies- Perspective 
 

o Social Justice 12 Explain different perspectives on past and present people, places, issues, and events, 
and distinguish between worldviews of the past or present. 
 

o BCFP12 Explain and infer perspectives and sense of place, and compare varying perspectives on land 
and place (perspective). 

 
o SS 10 Explain and infer different perspectives on past or present people, places, issues, or events by 

considering prevailing norms, values, worldviews, and beliefs. 
 

o SS9 Explain and infer different perspectives on past or present people, places, issues, or events by 
considering prevailing norms, values, worldviews, and beliefs.  

 
 
Notes on Colonial Companions? 
 
This section includes evidence that reflects how Punjabi-Sikh pioneers interacted with other groups also 
negatively impacted by racism, discrimination, and colonialism. Indigenous people, as the original inhabitants 
of British Columbia, faced discrimination and genocide that laid the foundation for many of the racist and 
discriminatory policies that impacted all groups outside of the dominant culture. When engaging with 
Indigenous peoples examples and perspectives, it is a different context that one of immigration. Be sure to 
emphasize with students this important distinction- though there may be overlap or commonalities, Indigenous 
people are distinctively different in the oppression they faced as the first peoples of this territory. 
Japanese and Chinese settlers were impacted by racist immigration policies and also worked alongside Punjabi-
Sikhs in labour jobs like the railway and in canneries.  
Students will engage with the historical thinking concept of Perspective. 
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Question: What can you learn from how someone treats another? 
• Have students brainstorm to the prompt:  

- How can you tell what another person’s values are, by their behaviour? Examples? 
- Goal is practice the skill of inferring – this will be an important aspect of understanding 

perspective. A helpful chart to infer: 
 

Inferring 
A clue: 
 
 

How it connects to what I already 
know: 

What are all the possibilities of its 
interpretation/meaning: 
 
 
 
 
 
 

 
• Have student define: 

- Worldview, Values. This will help support students identifying worldview/values within text. 
 

 
Figure: Untold Stories: The South Asian Pioneer Experience in BC, pg. 52 
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• Based on this excerpt have students: 
- Define marginalized- add to glossary. 
- What can you infer from this short bio about BC society and its treatment of immigrants? 
- How does this source.. 

o Corroborate? 
o Contradict? 
o Provide clarity? 

..other information you have explored in this unit? 
 

• Learn about Yucho Chow and his legacy through this online resource and gallery honouring him here 
- What can be inferred about Yacho Chow’s worldview? Values? 
- What can be inferred about Yacho Chow based on his treatment of Punjabi-Sikhs?  

 
Yucho Chow took photographs from 1906-1948. Attached are some of the photographs from the collection 
created by author Karen Dosanjh in Untold Stories. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

https://www.yuchochow.ca/
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• What evidence in these photos reflects ‘straddling both Indian and Canadian worlds’? 

 
Source | Untold Stories: The South Asian Pioneer Experience in BC pg. 53-57. 
 
 

Figure: Nahal Kor Sangara and her daughter Cecil Kaur 1934 

Figure: Dhan Kaur and family 1930's 

Figure: Pioneer family 1930's 

Figure: Unknown Family, 1930's 
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Question: How did prevailing norms impact all Asian immigrants? 
 

• Use the following sources A-F to explore the Anti-Asian riots and sentiments of the early 1900’s. 
• Have students read through all the sources. Once the read through has occurred, have them select the 

source they find useful in identifying the worldview/norms of the time period. 
 

S (Source) What type of source is it? 

O (Objective) Why was it created? 

U (Useful) How useful is it for what you need? 

R (Reliability) How reliable is it? Trustworthy? 

C (Context) How does what you know fit with this source? How does it reflect the attitudes of the time? 

E (Evidence) How can you use this source as evidence? 

 
• How are Punjabi-Sikhs included/not included in these sources? Based on the titles of the sources what 

does this suggest?  
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Source: | Thinking it Through, Pearson pg.108 
 
Podcast | The Nameless Collective:  
Episode 1: White Canada Forever?   here 
“Welcome to The Nameless Collective Podcast, hosted by Naveen Girn, Milan Singh 
& Paneet Singh - a trio of historians, researchers and explorers who travel to the archive each week to rediscover history, solve 
mysteries, and provide a space for the untold histories of Vancouver's South Asian community.” 
 
Opportunity to connect to FPPL:   
Learning is … relational. 
Learning is relational focuses on connectedness and on reciprocal relationships. ‘The concept of “we are all 
related” is understood by most First Peoples in British Columbia. Imbedded in this concept is the belief that as 
human beings we are all interconnected and what affects one person affects others as well.’ Quoted from here 
How does the maltreatment of other immigrant groups impact Punjabi-Sikh immigrants? 
How does the idea ‘we are all connected’ relate to – Yuchow Chow? Anti-Asian sentiment? Other things you 
have learned? 
What is the impact on the discriminators/oppressors because of their choices? Is there one? 

https://podcasts.apple.com/ca/podcast/episode-1-white-canada-forever/id1239544061?i=1000385697970
https://firstpeoplesprinciplesoflearning.wordpress.com/learning-is-holistic-reflexive-reflective-experiential-and-relational-focused-on-connectedness-on-reciprocal-relationships-and-a-sense-of-place/
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Question: Did it really happen? 
 

• Explore this article relating to a recent mural that depicts an untold story about Indigenous people 
bringing food to the Komagata Maru  

• Article | But Did It Really Happen? (Copy of the article also embedded below) Access here  
• You may choose to engage with this article through: 

o At the time of the Komagata Maru (Musqueam First Nation & Punjabi-Sikh passengers) 
o Present time (Mural Creators & Academic Critics)  
o Or both 

• Enlarge the below chart to 11x14 paper so students have a lot of room or use chart paper. Encourage 
students to chunk the article into pieces – pausing to infer the motivations, actions, and responses of 
those involved. 

 
Historical Perspective 

 
What are the event(s) and time period you are investigating? 
Komagata Maru 
Present Time 
 Group 1 

Welcomers (Musqueam First Nation ) 
Mural Creators 

Group 2 
Passengers (Punjabi-Sikh) 
Academic Critics 

Motivations (what were 
they thinking) 
 
 
 

 
 
 

 
 

Actions (what did they 
do) 

  
 
 

Responses (how did they 
and others respond to 
these actions) 
 

 
 
 

 

Strategy | The Big Six: Historical Perspective Analysis  
Printable copy of graphic organizer in appendix. 
 
Perspective: Can explain and infer different perspectives in one time. 
 

Emerging  Developing  Proficient  Extending  

Can identify two 
perspectives. 
Can recognize other 
perspectives as 
separate from their 
own.  

Can identify and explain 
different perspectives 
with sufficient evidence.  

Can explain how different 
personal, social, and/or 
cultural factors contribute 
to a perspective.  
Can use multiple 
perspectives to explain an 
event. 

Can interpret and predict 
multiple perspectives on 
an event by considering 
different historical, 
personal, social, and/or 
cultural factors. 

 
 
 
 

https://thetyee.ca/Culture/2021/02/23/Did-Beautiful-Tale-Cultural-Solidarity-Really-Happen/?utm_source=twitter&utm_medium=social&utm_content=022321-1&utm_campaign=editorial
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This Mural Tells a Beautiful Tale of Cultural Solidarity. But Did It Really Happen? 

After a Tyee piece referenced the artwork, the story it depicted was called into question. The result? Sifting through 
conflicting histories. 

By Christopher Cheung (2021) 

 

The mural in Vancouver’s Mount Pleasant, titled Taike-Sye’yə from a Punjabi word roughly meaning cousin and a hən̓q̓əmin̓əm̓ word for friend, depicts Indigenous 
paddlers delivering food and supplies to the passengers of the Komagata Maru in 1914. The historicity of the story has been questioned. 

On the side of a federal building in Vancouver, a three-story, brightly coloured mural tells an amazing story.  

It shows generous Indigenous paddlers offering food and supplies to immigrants from India trapped on the Komagata 
Maru after Canadian officials refused to let them enter Canada in 1914. The ship eventually returned to India, where 19 
passengers were killed, and others imprisoned as government tried to arrest them. It’s a powerful image of cross-cultural 
solidarity. But did it really happen?  

Most people who have seen the mural — unveiled in 2019 with federal cabinet ministers on hand — had no reason to 
doubt it, Bal Dhillon among them. “It was beautiful to hear that story,” said Dhillon, a Burnaby high school teacher with 
an undergraduate degree in history. Dhillon had noticed the Punjabi word taike on the mural, which has a complicated 
history but can often mean “cousin.” He said he spoke with his immigrant uncles about it, who told him that as Punjabi 
Canadians they indeed considered Indigenous people like cousins.  

Last month Dhillon wrote an article for The Tyee about the connections between two global movements — the farmers in 
India fighting the state- driven commercialization of agriculture, and the Wet’suwet’en Hereditary Chiefs in northern 
British Columbia fighting a natural gas pipeline in their territory.  

The comparison was not meant to create a “false equivalency,” Dhillon wrote, but to explore what might be learned from 
the two peoples’ resistance to corporate and state power and their shared deep connection to land. He wrote about the 
mural, and the paddlers’ support of another group oppressed by a racist, colonial state. But after the piece was published, 
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three academics who have variously researched the Komagata Maru and South Asian histories wrote to The Tyee, arguing 
the story could not have happened.  

One of them is Ali Kazimi, an associate professor of cinema and media arts at York University. He directed the 
documentary Continuous Journey and wrote Undesirables, both about the Komagata Maru. “One of the things you have to 
understand is the Komagata Maru is a remarkably documented event,” said Kazimi, who’s been concerned about the 
mural’s historical accuracy since it went up.  Kazimi, along with Hugh Johnston of Simon Fraser University and Anne 
Murphy of the University of British Columbia, say they’ve never come across any accounts of Indigenous paddlers 
helping the ship’s passengers. And with the ship under armed guard and intense media scrutiny, the three don’t believe the 
paddlers could have approached the Komagata Maru unnoticed.  

The power of stories  

Naveen Girn, the curator of the mural, believes it shares an important account of solidarity between Indigenous people 
and persecuted Indian migrants, as both were oppressed by colonial power. Kazimi and the other scholars who have 
researched the Komagata Maru’s history say not only is the story untrue, it “discredits” the starvation and suffering that 
the ship’s passengers at times endured.  Stories have power. And as B.C. wrestles with its colonial legacy, the mural 
debate highlights questions about how history is recorded, and especially the weight given to oral history and colonial 
records.  

There’s often an implication that an archive or the documentary record is complete, said Susan Roy of the University of 
Waterloo, an associate professor who studies Indigenous history and oral histories. Her disclaimer: “An archive is only a 
representation of what’s been collected.” Official records from a time such as the 1910s in a place like B.C., “privilege the 
bureaucracy or government perspectives of the story,” said Roy. “Though you can sometimes uncover voices of 
marginalized communities in those documents as well, such as through testimonies and petitions, or through photography 
and other kinds of records.” As for the story depicted on the mural, Girn says it originated from oral accounts passed 
down from the Komagata Maru’s passengers.  

In Canada, oral history has been deemed legally equivalent to other types of evidence since the Supreme Court’s 1997 
Delgamuukw versus British Columbia ruling, which considered it in assessing Gitksan and Wet’suwet’en treaty rights. 
What makes a strong oral history are checks and balances to ensure accounts are accurate even without documents or 
physical evidence, say experts. But the mural’s history — and the challenges to its accuracy — show a debate continues, 
one with important consequences for our understanding of the past and reconciliation.  

A description of the mural, sponsored by the Vancouver Mural Festival and the Indian Summer Festival in 2019, says it 
was inspired by “oral accounts by both South Asian and Musqueam community members that have recently surfaced that 
suggest Indigenous people assisted the passengers with food and supplies during their two-month-long period of 
deprivation.” The description adds that the mural is “inspired by that possibility.” In an interview with The Tyee, curator 
Girn stands by the accuracy of the story as he heard it, but also stressed that the mural is a “highly symbolic and 
imaginative piece.”  

The voyage of the Komagata Maru, an infamous episode highlighting the racism of the Canadian state, has always drawn 
attention from the press. Reporters took great interest as the drama itself unfolded in 1914. One newsletter headline at the 
time read: “Hordes of Hungry Hindoos Invade Vancouver City.” The ship was chartered by Baba Gurdit Singh, a 
successful businessman in Southeast Asia who heard how fellow Sikhs were being prevented from immigrating to Canada 
due to discriminatory policies.  

Potential immigrants had to undertake “continuous passage” from their country of birth or citizenship to Canada. This no-
stops-allowed rule was created to keep Indian immigrants out, as the journey by sea would be too long.  

The Komagata Maru embarked from British Hong Kong on April 4 carrying 376 passengers, mostly from British India, 
who wanted to immigrate to Canada. It made continuous passage to Vancouver Harbour, anchoring on May 23, 1914. But 
Canadian authorities prevented the ship from docking. It sat anchored until July 23, when it was escorted out of the 
harbour by Canadian military.  
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After a stop in Japan, the Komagata Maru then sailed to Budge Budge, India, where the government tried to arrest those 
onboard. Nineteen of the passengers were killed by gunfire and many others were imprisoned. Food and water were a key 
part of the Komagata Maru story. During the two months that the passengers were stranded onboard, immigration officials 
strictly limited their supply of food and water at times to the point of starvation and thirst. Passengers became ill, and flies 
and rats gathered.  

Of supplies and solidarity  

Girn works on historical exhibitions outside his day job in the provincial government. In a recent interview, he said he’d 
heard the story of the Indigenous paddlers from Nadeem Parmar, a local writer known for his poetry. Contacted by The 
Tyee, Parmar said he heard the story from the late Giani Kesar Singh, the author of books on the history of Sikhs in 
Canada. Singh had interviewed Komagata Maru passengers who mentioned that Indigenous people in “small boats” had 
come up to the ship to sell fish and other goods, drawn to the “circus” of an event, Parmar said. Some passengers asked 
for help and offered money to be taken to shore.  

But there was no mention of whether the Indigenous paddlers offered aid to the passengers. Parmar stressed that his 
conversation with Giani Kesar Singh on the matter was short, and that he passed the anecdote to Girn. Girn said he 
concluded that the paddlers were likely Musqueam given where the ship was anchored in Burrard Inlet. “It just makes 
sense that in this space in Vancouver, that would be the nation that would’ve done it,” he said, though it’s possible they 
could have been Squamish or Tsleil-Waututh. Girn then shared the account with a Musqueam Elder, he said.  

“Her response was ‘If Musqueam had greeted the ship when it had come, this is how we would’ve acted, because this is 
how Musqueam has always acted when newcomers come... providing a greeting.’” At a centennial memorial for the 
Komagata Maru hosted by the Musqueam in 2014, Wade Grant, a former band councillor, said something similar. “We 
would have embraced them much as we welcomed the Europeans,” Grant said. “We are impacted by the same racist 
policies and we feel the same pain passed to generations.” The story of the Indigenous paddlers with goods and the 
Musqueam mention of a “welcome” gave Girn the idea for the mural.  

When asked about the academics’ criticisms that the delivery simply didn’t happen, Girn said the mural is not a 
“photograph,” a “primary-source document” or an “eyewitness recording.” “It’s an artistic interpretation of that moment,” 
he said. “I’m conveying what’s been told to me from people who I respect who have done strong work in this field and 
using that to create a mural... This is not an Uber service, for instance, where food was asked for and delivered on a daily 
basis. No one is claiming that.” Rather, the mural points to how Indigenous and Indian histories have “intersected,” Girn 
said.  

The Tyee emailed two Musqueam Elders as well as two members of the First Nation’s archives and research department 
to ask about any records of the story in January, but has yet to receive a response. Also last month, The Tyee called the 
Musqueam’s communications co- ordinator for assistance, but since then the staffer could only find one of the mural’s 
artists, Alicia Point, to be interviewed. “I really enjoyed working on it,” said Point, who said she first heard the paddlers 
story when she was asked to contribute to the mural. “Even the people in the building who were working came out too, 
and they wanted to help.”  

Point’s parents are from the Chehalis and Kwantlen First Nations, and she married into Musqueam, where she lives. For 
the mural, she enjoyed watching Coast Salish motifs and the Punjab’s folk embroidery, called phulkari, come together in 
one work.  

Aside from Indigenous paddlers in three boats with supplies, the mural includes a map of where the Komagata Maru was 
anchored, coastal mountains, orcas and a thunderbird, which Point said was known for being a protector and keeper of the 
past and future, fitting for the mural. The Tyee was also able to reach Debra Sparrow, a Musqueam knowledge keeper, 
weaver and graphic designer.  

Sparrow believes she’d heard of Indigenous paddlers near the Komagata Maru before work was underway on the mural, 
though she deferred to the mural team for the definitive account of the story’s origins. Her grandson was one of the artists, 
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and she spoke at its unveiling. Sparrow said she knows helping people in need was something the Musqueam people did, 
“even helping the colonials who came to colonize.”  

Intermarriage between groups was common then, so it can’t be said whether the paddlers were strictly Musqueam, she 
said. “We were probably happy to see other brown people,” said Sparrow with a laugh, adding she’s half serious. On the 
importance of oral accounts in her community, she added, “Those words form our history, just as a book has written 
information in it.” The Tyee was unable to find anyone to confirm the story of direct Indigenous aid to the passengers of 
the Komagata Maru — only the Punjabi community account via Singh of paddling vendors in the water.  

Of tangible and intangible histories  

The unveiling of the mural in 2019 was accompanied by a key event: the federal government’s stripping of the building’s 
name. The Harry Stevens building was named after the racist MP and businessman who worked with immigration officers 
to prevent the Komagata Maru’s passengers from coming ashore. The unveiling of the artwork depicting Indigenous-
Indian solidarity, combined with the stripping of Stevens name, were seen as powerful symbols of decolonization. 
Publicity followed and the trio of academics watched as the story of the paddlers spread.  

The federal government published a release that said the mural “recognizes the generosity of local Indigenous Peoples in 
providing food and water to the passengers.” This was later repeated by broadcast outlets such as CTV and print outlets 
such as the Salish Sea Sentinel and the Indo-Canadian Voice. Kazimi said he was on the examining committee for a PhD 
student last summer whose research cited the story of the paddlers via such news sources.  

“I found it shocking and chilling that this would enter academic discourse — and in fact, a PhD thesis — so quickly,” he 
said, adding that the story is “not only deeply embedded in media, but it’s also seeping into academia.” Kazimi believes 
that the fact that The Tyee didn’t question the mural’s accuracy shows the “dangers of presenting speculations as facts are 
self- evident,” because this “‘imaginative’ history is circulating as fact.” He wants to see the mural festival and the 
government issue a statement to correct their descriptions of the mural.  

Curator Girn said that just because there isn’t tangible evidence in government records doesn’t mean that paddlers didn’t 
approach the Komagata Maru. A large portion of the records about the ship came from Stevens, the racist politician, he 
noted. “The archive is a colonial construction,” said Girn. “It has very deliberate perspectives on who it sees as a valid 
source of history. And archives only have a very limited scope of who they reach out to, to collect resources from 
documents, artifacts... If we were to just rely on the archive to tell the stories of marginalized communities, we wouldn’t 
have the resources to tell those stories.”  

Girn says he’s made an effort to source stories and artifacts from non-white communities in all the projects he’s worked 
on to fill in the historical “gaps.” “Every exhibition I’ve worked on has included some elements of oral storytelling and 
working outside the archive,” he said. “That’s because these histories were never considered ‘worthy’ of collection and 
preservation. There are power dynamics and implicit value judgments in place when stories are collected.” He gives the 
example of a 2020 exhibit at the New Westminster Museum on the history of Sikhs in the city, which included new oral 
histories as well as albums and Sikh weaponry lent by families.  

But Kazimi stresses that a colonial archive is not the same as colonial history. “We all recognize as scholars that, yes, 
there is a particular colonial bias to the archive, but you can’t reject it carte blanche,” he said, adding that rereading 
colonial documents with new frames is essential for decolonization.  

“Oral histories that emerge after a century need to be balanced by reference to other sources. We’re not talking about oral 
history for a period that has no documentation.” Even if he were to accept the paddlers story as true, “the questions get 
larger and larger,” he said.  

“The specifics don’t hold up when you look at the time,” said Kazimi. “If this is verified, then the passengers were lying 
that they were hungry, and it would discredit the exact passengers that this is being done in honour of.” There are other 
better-known stories of intercultural solidarity in Vancouver’s early years.  
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For example, the Squamish people conducted a key rescue mission during the Great Vancouver Fire of 1886. From the 
community of Ustlawn on the North Shore, they paddled towards the city to rescue those who jumped into the inlet. And 
even concerning the Komagata Maru, a shore committee of Indian Vancouverites offered assistance, raising money to hire 
Joseph Edward Bird, a leftist lawyer and white ally who believed that Canada’s immigration laws were racist. The 
committee also hired a Japanese fishing boat — as no white fishers were willing to do this, said Kazimi — which was 
allowed by the immigration officials to deliver supplies to the passengers.  

But Kazimi hasn’t found much evidence of early interactions between South Asian newcomers and Indigenous people. 
The little he has uncovered has to do with lumber. One 1914 document captures a dispute over logs in Musqueam. There 
were, however, close relationships between the Musqueam and Chinese newcomers who leased land from them to farm.  

‘Information has consequences’  

So, what happens when a new oral history emerges without documentation? “Good oral history tellers always tell where 
they got the information from,” said Keith Carlson, who holds the Canada Research Chair in Indigenous and community-
engaged history at the University of the Fraser Valley.  

Carlson did not study the Komagata Maru and spoke to The Tyee regarding oral histories based on his own experience as 
an academic and his nine years as a historian and research co-ordinator for the Stó:lō Nation. Western society has come to 
think of tangible records as memory, from “books on shelves to hard drives,” he said. But the oral histories of Indigenous 
communities can be as rigorous as scientific inquiry, requiring corroboration and facing challenges, even if there is no 
physical evidence when they are transmitted, Carlson said. At a potlatch, witnesses might back up an oral account that is 
shared or raise questions.  

“Indigenous people are very concerned when you’re transmitting familial ancestral rights, properties, names, rituals across 
generations,” said Carlson. “People are usually very careful to cite oral sources. A knowledge keeper or Elder will say 
where they heard it from. It’s important to the validity and veracity of those narratives... As we try to create a more just 
society, Indigenous people and their stories, their histories are inevitably tied to their rights and title.” If a new story pops 
up, Carlson says it’s important to learn whether or not it really happened as “physical reality.”  

But he adds that “interrogating the motives behind why people might challenge or promote something on either side is 
equally important.” “Information has consequences,” said Carlson.  

In the case of the mural, the new Punjabi community account of Indigenous vendors in boats “inspired” an artwork that 
depicts direct aid. And now, there are conflicting understandings of what it means to respect the legacy of the Komagata 
Maru. For high school teacher Bal Dhillon, whose Tyee piece led to the discussion of this tangled web of stories, the 
question of whether the mural tells a true story is fascinating. But he’s focused on our situation today. Whoever might or 
might not have been on the water during the summer of 1914, Dhillon says solidarity is still needed between the 
communities who struggle with the legacies of colonial power. “We can talk about the validity of an oral history, of 
course, but we should also talk about the erasure that takes place when we talk about colonial history,” he said. “Those 
two things have to be spoken about in the same breath.”  

 
Reflection 
 
First Peoples Principles of Learning 
Learning is .. relational. 
 
A key idea of learning is relational are the importance of reciprocity and community.  
 
Where are examples of the power of community? 
Where are examples of reciprocity?  
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Cultural Pride 
 
Purpose: To celebrate the cultural pride of Punjabi-Sikh people in British Columbia. 
(Significance, Evidence) 
 
 
First Peoples Principles of Learning- Learning ultimately supports the well-being of the self, the family, the 
community, the land, the spirits, and the ancestors. 
 
 
Curricular Competencies- Significance 
 

o Social Justice 12: Assess and compare the significance of people, places, events, or developments at 
particular times and places, and determine what is revealed about issues of social justice in the past 
and present. 
 

o Human Geography 12: Assess the significance of places by identifying the physical and/or human 
features that characterize them (sense of place). 

o  
Law 12: Assess and compare the significance and impact of legal systems or codes. 
 

o History 12: Assess the significance of people, locations, events, and developments, and compare 
varying perspectives on their historical significance at particular times and places, and from group to 
group. 

 
o SS10: Assess the significance of people, places, events, or developments, and compare varying 

perspectives on their significance at particular times and places, and from group to group. 
 

o SS9: Assess the significance of people, places, events, or developments, and compare varying 
perspectives on their historical significance at particular times and places, and from group to group. 

 
Curricular Competencies- Evidence 

 
o Social Justice 12: Assess the justification for competing accounts after investigating points of 

contention, reliability of sources, and adequacy of evidence, including data. 
 

o History 12: Assess the justification for competing historical accounts after investigating points of 
contention, reliability of sources, and adequacy of evidence. 

 
o SS10: Assess the justification for competing accounts after investigating points of contention, 

reliability of sources, and adequacy of evidence, including data. 
 

o SS9: Assess the justification for competing historical accounts after investigating points of 
contention, reliability of sources, and adequacy of evidence. 

 
Notes on Cultural Pride 
This section includes conversations about the cultural pride of the Punjabi-Sikh community.  Through 
exploration of language rights, Hockey Night in Canada and community service- students will see 
contemporary examples of the richness of the Punjabi-Sikh community.  Students will engage with the 
historical thinking concept of Historical Significance and Evidence. 
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Question: How does language contribute to one’s identity? 
 
Opening questions: What is the importance of maintaining one’s heritage/ethnic language and their cultural 
practices? What languages do you speak? What role do you think language plays in forming one’s identity? 
Why is language important? 
 
Video |  Learning Punjabi Language in Canada  

- What stood out for you in the video? What role do you think speaking Punjabi plays in the lives of the 
individuals in the videos? Why is being able to speak Punjabi important to them? 

- Why did the group advocate for Punjabi to be an official second language to be taught in BC? What 
about other languages? 

- Despite the policy changes, what kind of challenges did the group face in getting the language courses to 
be implemented in schools? 

- At one point (7:30), Sadhu Binning discuses that one of the schools wouldn’t allow anyone who came 
from a Punjabi background to take the Punjabi class- why do you think that was? What impact would 
that have on the Punjabi students in the school? Discuss your opinion on this school’s policy.  

 
Question: How does language contribute to levels of community? 

• Have students brainstorm/share the languages spoken from the classroom community. 
• Share the census data from 2016 on this data table from all of Canada. 

o Have students make observations and create questions regarding the data. 

 
Figure: Census Data Access here 

 
 

https://www.youtube.com/watch?v=-Y-N81zv05U&ab_channel=UBCPunjabiStudentWork%20s
https://www12.statcan.gc.ca/census-recensement/2016/as-sa/fogs-spg/Facts-CAN-eng.cfm?Lang=Eng&GK=CAN&GC=01&TOPIC=5
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What community interactions have you had with the Punjabi-Sikh community? 
(might be bhangra performances, music videos, concerts, weddings, Nagar Kirtan, melas, et.) 

- What role do these events play in maintaining their cultural identity and building community? 
- Punjabi Mela: A Festival of Colours, Diversity and Friendship here. 
- Surrey to host one of the world’s biggest Vaisakhi parades here. 
- Five things you need to know about Vaisakhi here. 

 
The community advocated for Punjabi to be offered in public schools in BC and it has been offered at some 
schools along with other languages (Mandarin, Japanese, German and Spanish).  
Government Announcement of this initiative here. 
 

- What are the benefits of having a multilingual society?  
- Would this language policy exist today had the different communities not advocated for their languages 

to be taught within BC schools? 
  

• Ask students if they have ever heard of Hockey Night In Canada 
o What comes to mind? 
o Perhaps hook them with the iconic song: Access here. 
o How does Hockey Night in Canada connect to Canadian identity? 

• Aske students if they have ever heard of 
Hockey Nigh in Canada: Punjab Edition? 
 

• Read as a class (start together, then move to 
reading it individually) the story of how 
Hockey Night in Canada: Punjabi Edition 
came to exist, evolved and how language 
played an important role in reaching out to 
the diverse Punjabi community. Use the 
graphic organizer below to track the social, 
political, economic, technological, and cultural aspects of this initiative. 
 

Resource | Hockey Night In Canada: Punjab Edition Access here. 
 
 
 
 
 

SOCIAL POLITICAL ECONOMIC TECHNOLOGICAL CULTURAL 
  

 
 
 
 
 
 
 
 
 
 

 
 
 
 
 

  
 
 
 

Social: Day-to-Day Life; other community members             Political: Government; Laws 
Economic: Money; business.                          Cultural: Worldview; Religion; Beliefs, values 
Technological: Advancements; new ideas 

https://www.heremagazine.ca/punjabi-mela-a-festival-of-colours-diversity-and-friendship/
https://dailyhive.com/vancouver/surrey-vaisakhi-parade-2019?auto=true
https://dailyhive.com/vancouver/surrey-vaisakhi-parade-2019?auto=true
https://archive.news.gov.bc.ca/releases/archive/pre2001/1996/nr26-96.asp
https://www.youtube.com/watch?v=Y6WE3z_--HU
https://www.sportsnet.ca/hockey/nhl/hockey-night-punjabi-representation/
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• At the end of the reading, have students share out important details that they learned, found significant 
• Have students go back over the reading, to find a powerful phrase or sentence that stands out to them- 

have students share out. 
• Here are some key quotes, excerpts that could be further discussed as a class: 

 
o “Of course, the diversity extended beyond simply the presence or absence of facial hair. “there 

are different types of Punjabi speakers,” Janda explains. “I’ll drop a Drake reference and Harp 
(Pandher) will come in with a Punjabi folk reference. He’s hitting a certain population, I’m 
hitting a certain population.” 

 
o “[It’s framed as] ‘The Punjabi show represents diversity of Canada,’ which is true. But it 

actually represents the diversity within the Punjabi community. You can be a Hindu Punjabi, you 
can be Sikh Punjabi, you can be Muslim Punjabi, you can speak Urdu, you can be a Pakistani 
Punjabi. When we were thinking about this show, we wanted to appeal to as many people as 
possible.” 

 
o “At the core of these new concerns was a key distinction: Hockey Night Punjabi’s south-of-the-

border rise earned incredible attention but whether it was grounded in genuine appreciation or 
in something else, something less celebratory, wasn’t clear. And so, even with all the accolades, 
there’s still something nagging at the back of Sekhon’s mind. “Let’s face it, the Bonino thing was 
a great story – it was fun,” the producer says. “But you tell me, doesn’t part of you sit there and 
analyze the situation and think, “Yeah it was a really energetic, passionate goal call – but is it 
just a passionate energy that had people excited? Or is it kind of ‘Look what that ethnic dude’s 
doing? How many people out there were saying ‘That was so hilarious’ as opposed to ‘We love 
the energy’?”. 

 
• Share the video of sportscaster Harnarayan Singh discussing growing up in Canada, love of hockey, and 

his experience with the Punjabi community through hockey broadcasting. Access here 
• Have students add to the SPETC chart as they watch the video 

 
Formative Check-in 
 

• Return to the unit question: How does language contribute to levels of community? 
o Based on the story of Hockey Night in Canada: Punjab Edition, how did the Punjabi language 

contribute to: 
Family Local communities The diverse Punjabi community 
National (Canada) International (North America) 
o How did the Punjabi language include more people in ‘feeling Canadian’? 
o How does this story disprove stereotypes?  

 
 
Opportunity to connect to FPPL- Learning ultimately supports the well-being of the self, the family, the 
community, the land, the spirits, and the ancestors. 
 
What does well-being mean? Look like? 
How does pride in your culture support your well-being? 
What is the impact of being connected to elders, older generations? 
 
 

https://www.youtube.com/watch?v=LPY-jr7M32s
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Summative Task: How do these sources reveal the worldview of Sikh Canadians? 
 

• Students should read/analyze/compare articles to gather evidence to answer question:  
How do these current events reveal Sikh/Punjabi worldview? 

o Article | Clearwater Sikh Community Donates Thousands to Charity  
o Article | In Pandemic, Sikh’s Selfless Service Doesn’t Stop 
o Article | Sikhs make world go round in Oliver  
o Article | Langar is the Sikh Tradition of Serving Free Meals, and All Canadians are Invited 

• Students can use the below graphic organizer to organize evidence and draw conclusion on this topic. 
• Rubrics to support the assessment of the graphic organizer support what students should be focusing on 

when drawing their conclusions. 
 

Evidence: Can use sufficient evidence to justify conclusions. 
 

Emerging  Developing Proficient  Extending  

Can identify 
information/ 
evidence needed to 
support conclusions. 

Can identify if there is 
sufficient evidence to 
support a conclusion and 
can recognize points of 
contention exist 

Can use information/ 
corroborate evidence 
from multiple sources to 
justify conclusions. Can 
identify points of 
contention. 

Can corroborate 
information/evidence, make 
inferences, and analyze points 
of contention from multiple 
sources to thoroughly justify 
conclusions.  

 
Significance: Can assess the significance of people, places, events, or developments at particular times and 
places  
 
Emerging  Developing Proficient  Extending 

Can identify the 
important events, 
people, places and/or 
ideas in provided 
sources. 
 

Can identify and 
explain why events, 
people, places, and/or 
ideas are significant.  

Can explain the 
significance of people, 
places, events and/or 
ideas by discussing what 
it reveals, and/or its 
impacts. 

Can analyze the significance of 
people, places, events and/or 
ideas and make predictions, 
comparisons and/or 
connections. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

https://www.cbc.ca/news/canada/british-columbia/clearwater-sikh-community-donates-thousands-to-charity-after-sale-of-temple-1.5084819
https://thetyee.ca/News/2020/07/07/Sikhs-Selfless-Service-Doesnt-Stop/
https://www.timeschronicle.ca/sikhs-make-world-go-round-in-oliver/
https://www.huffingtonpost.ca/harman-singh/langar-sikh-free-meals_a_23556757/?guccounter=1&guce_referrer=aHR0cHM6Ly93d3cuZ29vZ2xlLmNvbS8&guce_referrer_sig=AQAAAD811B2SBD-LYdIS41XZtz-UPQHKYSM2vgDpqsN8PO4R7BPR6fOOaW4UEdTDYM0epsrQpVR1lPd_zgZGg5Bh2n_jUmBG-xt6zL0nz3sOQIniVNyAgVbRWPXCsBG3XNfezplToIOk7GP-g5mFFz4Jf6hLK8V6p9OhvaQURexpL9l8
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Summarizing Statement: 
 
 
 
 
 
 
Identify a key idea from each of the source and briefly explain how it supports your statement on Sikh 
worldview. 
 Key idea and brief explanation:  

 
 
 
 

 Key idea and brief explanation:  
 
 
 
 

 Key idea and brief explanation:  
 
 
 
 
 

Conclude your thinking: 
 
 
 
 
 

Printable copy of graphic organizer in appendix. 
 
Reflection 
 
 
First Peoples Principles of Learning - Learning ultimately supports the well-being of the self, the family, the 
community, the land, the spirits, and the ancestors. 
 
Spend time connecting back to the FPPL with students. Suggestions of possible reflection questions could be: 
 
How does understanding others in your community benefit you? 
What communities do you belong to? 
How does connection with community impact our choices? 
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Appendix 
 
Rubrics: 
 

• These rubrics were created based off of the work by Brooke Leary and Ashley Ross from the Langley 
School District. They exist within this document not to be prescriptive, but as an optional tool. 

 
 
Significance: Can assess the significance of people, places, events, or developments at particular times and 
places.  
 
Emerging  Developing Proficient  Extending 

Can identify the 
important events, 
people, places and/or 
ideas in provided 
sources. 
 

Can identify and 
explain why events, 
people, places, and/or 
ideas are significant.  

Can explain the 
significance of people, 
places, events and/or 
ideas by discussing its 
what it reveals, and/or 
its impacts. 

Can analyze the significance of 
people, places, events and/or 
ideas and make predictions, 
comparisons and/or 
connections. 

 
Evidence: Can use sufficient evidence to justify conclusions. 
 

Emerging  Developing Proficient  Extending  

Can identify 
information/ 
evidence needed to 
support conclusions. 

Can identify if there is 
sufficient evidence to 
support a conclusion, 
and can recognize points 
of contention exist 

Can use information/ 
corroborate evidence 
from multiple sources to 
justify conclusions. Can 
identify points of 
contention. 

Can corroborate 
information/evidence, make 
inferences, and analyze points 
of contention from multiple 
sources to thoroughly justify 
conclusions.  

 
Evidence: Can assess the credibility of multiple sources. 
 

Emerging  Developing  Proficient  Extending  

Can identify a 
reliable and relevant 
source.  

Can choose relevant and 
reliable sources that are 
appropriate for the task.  

Can explain why a 
source is relevant, 
accurate and reliable, 
acknowledging the 
context of the time. 

Can compare and contrast 
multiple sources to determine 
their accuracy and reliability 
and how they reflect the 
context of the time. 
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Perspective: Can explain and infer different perspectives in one time 
 

Emerging  Developing  Proficient  Extending  

Can identify two 
perspectives. 
Can recognize other 
perspectives as 
separate from their 
own.  

Can identify and explain 
different perspectives with 
sufficient evidence.  

Can explain how different 
personal, social, and/or 
cultural factors contribute to 
a perspective.  
Can use multiple 
perspectives to explain an 
event. 

Can interpret and predict 
multiple perspectives on 
an event by considering 
different historical, 
personal, social, and/ or 
cultural factors. 

 
Continuity and Change: Can compare the continuity of change of groups/time periods. 
 

Emerging  Developing Proficient Extending  

Can identify different 
groups and time 
periods. Can 
recognize there are 
different changes 
connected to 
different times.  

Can provide evidence to 
demonstrate relevant and 
accurate continuity and a 
change for different time 
periods/groups. 

Can use evidence to 
explain relevant and 
accurate continuity and a 
change for different time 
periods/groups. 

Can use evidence to explain 
relevant and accurate 
continuity and a change for 
different time periods/groups 
and draw conclusions on what 
this reveals about the 
time/topic. 

 
Ethical Judgement: Can make reasoned ethical judgments about actions in the past and present 
 

Emerging  Developing  Proficient  Extending  

Can recognize a 
moral dilemma in an 
historical or present 
action. Can recognize 
that people have 
different perspectives 
on what is right or 
wrong.  

Can use sufficient 
evidence to explain 
different perspectives on 
right and wrong for a 
historical or present 
moral dilemma.  Can 
make a judgement. 

Can make a reasoned 
judgment supported by 
evidence from multiple 
perspectives on a 
historical or present 
moral dilemma.  Can 
assess possible 
responses. 

Can thoroughly analyze the 
moral dilemma to make an 
insightful judgment.  Can 
consider historical or present 
context, present/ personal 
values, multiple perspectives, 
and/or appropriate responses. 

 
Ethical Judgment: Can identify bias in a variety of sources 
 

Emerging  Developing  Proficient  Extending  

Can identify who, 
when, where, and/or 
why a source was 
created. 

Can identify the opinion 
or bias of a source based 
on evidence from that 
source. 

Can identify the opinion 
or bias of a source by 
making inferences and 
using direct evidence 
from the source.  Can 
recognize bias is 
connected to 
motivations. 

Can compare and contrast bias 
from a variety of sources, 
explain motivations, and assess 
the impact on meaning. 
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Key Online Referenced Resources 
 
Challenging Racist “British Columbia”: 150 Years and Counting Access Here 

First People Principles of Learning, Elaborations Access Here 

Library and Archives, Anti-Asian Sentiment Access Here 

Righting Canada’s Wrongs Teacher Resource Guide Access Here 

The Big Six, Historical Thinking Concepts Access Here 

 
 

Hard Copy Referenced Resources 
 
Dosanj, Karen. Untold Stories: The South Asian Pioneer Experience in BC 
(2020).  

Access here 

Hickman, Pamela. Righting Canada’s Wrongs: The Komogata Maru and 
Canada’s Anti-Indian Immigration Policies in the Twentieth Century (2014). 

Access here 

Hou, Great Canadian Political Cartoons 1820-1914 (1997). Access here 

Nayer, Kamala Elizabeth. The Punjabis in British Columbia: Location, labour, 
First Nations and Multiculturalism (2012) 

Available here 
 

 
 
Additional Recommended Resources 
 
The Nameless Collective- Podcast 
BC situated, South Asian historians 

Access here 

Sikh Heritage Month Lesson Plans  
Posters, lesson plans, and much more 
 

Access here 

Komagata Maru: Continuing the Journey Access here 
 

 
 
 
 
 
 
 
 
 
 

https://www.challengeracistbc.ca/
https://firstpeoplesprinciplesoflearning.wordpress.com/
https://heritage.canadiana.ca/view/oocihm.lac_reel_c10410/860?r=0&s=2
http://www.lorimer.ca/rightingcanadaswrongs/teachers-rcw.html
https://dl1.cuni.cz/pluginfile.php/1084981/mod_resource/content/1/The%20Big%20Six.pdf
https://aajlegacy.com/untold-stories-book/
http://www.lorimer.ca/rightingcanadaswrongs/Book/S/41/2696/Righting-Canadas-Wrongs-The-Komagata-Maru-and-Canadas-AntiIndian-Immigration-Policies-in-the-Twentieth-Century.html
https://www.amazon.ca/Great-Canadian-political-cartoons-1820/dp/0968001610
https://www.amazon.ca/Punjabis-British-Columbia-Location-Multiculturalism/dp/0773540717
https://podcasts.apple.com/ca/podcast/the-nameless-collective-podcast/id1239544061
https://www.sikhheritagemonthbc.ca/introduction
http://komagatamarujourney.ca/intro


 66 

Printable Graphic Organizers 
 
Name: ________________________ 
 
SEE 
 
 

THINK 
 
 

WONDER 
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Political Cartoon:  

 
Political Cartoon:  

 
Political Cartoon: 
 

 
 

What message is the author sending? How do you 
know? 

Who are the possible heroes, villains or victims? 
How do you know? 

 
 
 
 
 
 

 
 
 
 
 
 
 
 
 

What message is the author sending? How do you 
know? 

Who are the possible heroes, villains or victims? 
How do you know? 

 
 
 
 
 
 

 
 
 
 
 
 
 
 
 

What message is the author sending? How do you 
know? 

Who are the possible heroes, villains or victims? 
How do you know? 

 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 

What message is the author sending? How do you 
know? 

Who are the possible heroes, villains, or victims? 
How do you know? 

 
 

 
 
 
 
 
 
 
 

Name:  



 71 

Name: _________________________________________ 
 
Number the sections of the poem 1-5, 
 
Each question corresponds with a stanza in the poem: By Kuldeep Gill 
 
 
 
 
1.What does it convey, if anything, about the significance of what is to come? 
 
 
 
 
 
 
2. Lays out the conditions for male Punjabi-Sikh immigrants. What is the most notable point? Why? 
 
 
 
 
 
 
3. What evidence in this section could be used to figure out a more specific date.  When was this poem written?     
What can you infer? 
 
 
 
 
 
 
4. What do his requests teach us about this time?  
 
 
 
 
 
 
5. What piece of evidence from this poem is most significant? Explain. 
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Name: ____________________ 
  
Summary of the injustice:  
 
 
Immediate and long-term consequences:  
 
 
Official response(s) to the injustice:  
 
Criteria for an apology Reasons why it may be adequate.  Reasons why it may be 

inadequate.  
Sincere and full admission 
Acknowledges the mistakes and, 
where warranted, exposes any 
intentional wrongdoing.  
 

 
 
 
 
 
 

 

 

Adequate support 
Offers appropriate assistance 
and/or compensation for the 
negative experiences and 
consequences for the victims and 
their families and ancestors.  

 
 
 
 
 

 
 

 

Prevention potential  
Response helps to build public 
awareness and avoid future 
injustice. 

 
 
 
 
 
 
 

 

Fair consideration 
Response fairly respects the 
legitimate interests of all affected 
parties- does not create new 
victims or ignore old ones.  
 

 
 
 
 
 
 
 

 

Overall assessment  
 Much more than was 

required 
 A little more than was 

required  
 Exactly what was required 
 A little less than was 

required 
 Much less than was 

required  

Reasons for assessment  
1. 
 
2. 
 
3. 
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Name: ______________________________      Continuity and Change 
 

• Identify the similarities and differences between the experiences of a single group over two time 
periods. 

• Identify, assess and justify the most important similarity and difference between time periods. 
 

Time Period: 
 
Policy/Event/Law: 

Time Period: 
 
Policy/Event/Law: 
 

 
 
Describe three similarities: 

Evidence of important continuity: 
What is known about its effect, its key role in people’s lives, 
and how widespread it was. 

 
 
 
 
 
 
 
 
 
 

 
 

 
 
 
 
 
 
 
 
 
 

 
 

 
 
 
 
 
 
 
 
 
 

 
 

Explanation and justification for the most important similarity: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 75 

 
Describe three differences: 

Evidence of important change: 
What is known about the depth of its effect, its permanence, and 
how widespread its impact was.  

 
 
 
 
 
 
 
 
 
 
 

 
 

 
 
 
 
 
 
 
 
 
 
 

 
 

 
 
 
 
 
 
 
 
 
 
 

 
 

Explanation and justification for the most important difference: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Strategy | Righting Canada’s Wrongs Resource Guide, Gibson, Danjoux, Case 
 
 
 
 
 

http://www.lorimer.ca/rightingcanadaswrongs/teachers-rcw.html
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Name: _________________     Historical Perspective 
 

What are the event(s) and time period you are investigating? 
 

 Group 1 
 

Group 2 
 

Motivations  
(what were they 
thinking) 
 
 
 
 
 

 
 
 

 
 
 
 
 
 
 
 
 
 
 
 

Actions  
(what did they do) 
 
 

 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

Responses  
(how did they and 
others respond to 
these actions) 
 
 
 

 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 



 77 

Name: ________________________     Literacy Organizer 
 
Summarizing Statement: 
 
 
 
 
 
 
Identify a key idea from each of the source and briefly explain how it supports your statement on Sikh 
worldview. 
 Key idea and brief explanation:  

 
 
 
 
 
 
 
 

 Key idea and brief explanation:  
 
 
 
 
 
 
 
 
 

 Key idea and brief explanation:  
 
 
 
 
 
 
 
 
 
 

Conclude your thinking: 
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